Components of Literacy
Development

esearchers have identified these components In this part opener, I introduce you to five students in Ms.
?of literacy development that students need to  Janusz’s second grade class. You’ll learn about them and

learn to become effective readers and writers: how they develop as readers and writers. Four of these
students—Rakie, Curt’'Lynn, Michael, and Rhiannon—
began second grade not meeting grade-level expectations,
but the fifth student, Jimmy, exemplifies second grade stan-
dards and provides a grade-level comparison.

© Alphabetic Code
Students learn phonemic awareness, phonics, and spell-
ing to understand the English sound-symbol system.

© Fluency At the beginning of the school year, effective teachers like
Students learn to read words fluently so that they Ms. Janusz use their own observations, school records, and
have cognitive resources available for comprehension  onversations with parents to identify the learning needs of
and writing. their students. Ms. Janusz and I talked in early October about

© Vocabulary her students’ literacy learning needs. Click on the play buttons
Students acquire a wide vocabulary and learn how for Rakie, Rhiannon, Michael, Jimmy, and Curt'Lynn and lis-
to unlock the meaning of new words and choose ten to my interviews with Ms. Janusz as she shares her wealth
specific words in writing. of knowledge about each student.

© Comprehension
Students learn to use strategies to direct and
deepen their comprehension.
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Rakie’s favorite color is pink, and she loves her cat, JoJo. She
came to America from Africa when she was very young, and
she’s currently enrolled in the school’s pull-out ESL program.
Rakie enjoys reading books with her friends in the library area.
Her favorite book is Doreen Cronin’s Click Clack Moo: Cows
That Type because she appreciates that troublesome duck.
Rakie’s a fluent reader, but she has difficulty understanding
what she reads, mainly because of unfamiliar vocabulary, a com-
mon problem for English learners. Rakie’s bright, and Ms.

Janusz is pleased that she’s making great strides!
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Michael is gregarious and loves fun in any size or shape. He
takes karate lessons, and his Xbox video gaming system is a
prized possession. In September, Michael, who is bilingual, was
reading below grade level and couldn’t stay on task, but after
M:s. Janusz encouraged him to choose books that he wanted to
read and to identify topics for writing, his motivation began to
grow. Now, he’s making rapid progress! He’s not crazy about
reading except for The Magic Tree House series of chapter

VTN

books, but he really enjoys writing. He says that his stories are
good because he uses wordplay effectively.

Rhiannon, the youngest in Ms. Janusz’s class, is a charmer.
Her gusto for life is contagious! In September, she held
books upside down, but she’s made tremendous progress
since then. Mo Willems is her favorite author; she loves his
stories, including Don’t Let the Pigeon Drive the Bus! She
struggles to decode unfamiliar words, usually depending on . B U D

the “sound it out” strategy. Rhiannon’s passionate about II\ U p'
writing. She creates inventive stories about her dogs, Taco
and Tequila, and gets very animated when sharing them| TRANSLATION:
with classmates, but abbreviated spellings make her writing| I showed it to my Dad.
difficult to read. Bundle up! So I

put longer clothes on and

pants and showed it to my
Dad. Bundle up!
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Curt’Lynn enjoys playing with her buddies Leah and Audri at
recess and spending time with her Granny. Her reading was at
early first grade level at the beginning of second grade; she
often “read” books to herself, telling the story through the il-
lustrations. Now Curt’Lynn loves to read Dr. Seuss books be-
cause they’re funny. Her focus is on decoding words, but she’s
beginning to think about whether the words she’s reading
make sense. Curt’Lynn recognizes that her reading has been
improving this year because, as she explains, it’s becoming
easier to get the words right.

Jimmy’s a big sports fan—he likes the Cleveland
Indians and the Ohio State Buckeyes, in particu-
lar—but his real passion is World War II. He likes
to play Army with his best friend, Sam. Jimmy
often chooses nonfiction books on varied topics
to read; recently, he read a biography about
rock-and-roll idol Elvis Presley. Jimmy’s a
bright student who achieves at or above grade
level in all subjects. He’s eager to please and worries
about making a mistake when he’s sharing his writing or reading
aloud. In September, Jimmy had trouble with comprehension, but now
he’s a confident, strategic reader.

These students appear in the Literacy Portraits in this text. You can track their
development in phonics, fluency, vocabulary, and comprehension, and you’ll see the
tremendous growth that they’ve made during second grade. All five students have become
more capable readers and writers.
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The Youngest
Readers and Writers

PLAN: Preview the Learning Outcomes
After studying this chapter, you’ll be prepared to respond to these points:

@ Explain how children develop oral language.
@ Discuss ways teachers foster children’s interest in literacy.

Describe the three stages that children move through as they develop as readers
and writers.

@ List instructional practices that teachers use with young readers and writers.

0 e DS

K-3 Students’ Literacy Development. Kindergarten through third grade students sit together
on the carpet for a shared reading lesson. They watch and listen intently as Ms. McCloskey prepares
to read Make Way for Ducklings (McCloskey, 2004), the big-book version of an award-winning story
about the dangers facing a family of ducks living in the city of Boston. She reads the title and the
author’s name, and some children recognize that the author’s last name is the same as hers, but she
points out that they aren’t related. She reads the first page and asks the class to make predictions
about what will happen in the story. During this first reading, Ms. McCloskey reads each page ex-
pressively and tracks the text, word by word, with a pointer as she reads. She clarifies the meaning
as she talks about the illustrations on each page. A child helps balance the
book on the easel and turn the pages for her. After she finishes, they talk
about the story. Some of the English learners are initially hesitant, but
others eagerly relate their own experiences to the story and ask questions
to learn more.

oo l5 AT 9 Q s The next day, Ms. McCloskey begins by asking for volunteers to
Fhe oeon Ch (| retell Make Way for Ducklings. Children take turns retelling each
OVl +he pu(C R

page, using the illustrations as clues. Ms. McCloskey includes this
oral language activity because many of her students are English learn-
ers. The class is multilingual and multicultural: Approximately 45 %
are Asian Americans who speak Hmong, Khmer, or Lao; 45% are
Hispanics who speak Spanish or English at home; and the remaining
10% are African Americans and whites who speak English.
Next, Ms. McCloskey rereads the story, stopping several times to
ask the class to think about the characters, draw inferences, and re-
flect on the theme. Her questions include: Why did the police officer
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In this chapter, you’ll learn about how
children in kindergarten through third
grade learn to read and write. These
students move through three developmental

levels—emergent, beginning, and fluent—as

they become literate. As you read this vignette,

help the ducks? What would have notice how Ms. McCloskey differentiates
happened to the ducks if the police instruction to effectively teach the children in her
officer didn’t help? Do you think multigrade classroom. She adapts her use of big
that animals should live in cities? books, guided reading groups, and literacy
What was Robert McCloskey try- centers to address their instructional needs.

ing to say to us in this story? On

the third day, Ms. McCloskey

reads the story again, and the children take turns using the pointer to track the text and join in
reading familiar words. After they finish, the children clap because rereading the now familiar
story provides a sense of accomplishment.

Ms. McCloskey understands that her students are moving through three developmental
stages—emergent, beginning, and fluent—as they learn to read and write. She monitors each
child’s development to provide instruction that meets his or her needs. As she reads the big book
aloud, she uses a pointer to show the direction of print, from left to right and top to bottom on
the page. She also moves the pointer across the lines of text, word by word, to demonstrate the
relationship between the words on the page and the words she’s reading aloud. These are concepts
that many of the youngest, emergent-stage readers are learning.

Others are beginning readers who are learning to recognize high-frequency words and decode
phonetically regular words. One day after rereading the story, Ms. McCloskey turns to one of the
pages and asks the children to identify familiar high-frequency words (e.g., don’t, make) and decode
other CVC words (e.g., 7un, big). She also asks children to isolate individual sentences on the page
and note the capital letter at the beginning and the punctuation that marks the end of the sentence.

The children in the third group are fluent readers. Ms. McCloskey addresses their needs, too,
as she rereads a page from the story: She asks several children to identify adjectives and notice
inflectional endings on verbs. She also rereads the last sentence on the page and asks a child to
explain why commas are used in it.

Ms. McCloskey draws the children’s attention to the text as a natural part of shared read-
ing. She demonstrates concepts; points out letters, words, and punctuation marks; models
strategies; and asks questions about concepts of print. As they watch Ms. McCloskey and lis-
ten to their classmates, the children think about letters, words, and sentences and learn more
about literacy.

Ms. McCloskey and her teaching partner, Mrs. Papaleo, share a large classroom and 40
students; despite the number of children present, the room feels spacious. Children’s desks
are arranged in clusters around the large, open area in the middle where children meet for
whole-class activities. An easel to display big books is placed next to the teacher’s chair.
Several chart racks stand nearby; one rack holds Ms. McCloskey’s morning messages and
interactive writing texts that children have written, a second one holds charts with poems
that the children use for choral reading, and a third rack holds a pocket chart with word cards
and sentence strips.

On one side of the classroom is the library, with books arranged in crates by topic. One
crate has frog books, and others have books about the ocean, plants, and the five senses. Some
crates contain books by authors who have been featured in author studies, including Eric
Carle, Kevin Henkes, and Paula Danziger. Picture books and chapter books are arranged in
the crates; children take turns keeping the area neat. Sets of leveled books are arranged on a
shelf above the children’s reach for the teachers to use in guided reading lessons. A child-size
sofa, a table and chairs, pillows, and rugs make the library area cozy and inviting. A listening
center is set up at a nearby table with a tape player and headphones that accommodate six
children at a time.
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A word wall with high-frequency words fills a partition separating instructional areas; it’s
divided into sections for each letter of the alphabet. Arranged on it are nearly 100 words written
on small cards cut into the shape of the words. The teachers introduce new words each week and
post them on the word wall. The children often practice reading and writing the words as a center
activity, and they refer to the word wall to spell words when they’re writing.

A bank of computers with a printer are located on another side of the classroom. Everyone
uses them, even the youngest children; those who have stronger computer skills assist their class-
mates. They use word processing to publish their writing during writing workshop and monitor
their independent reading practice on the computer using the Accelerated Reader program. At
other times, they search the Internet to find information related to topics they’re studying in sci-
ence and social studies, and use software programs to learn typing skills.

Literacy center materials are stored in another area. Clear plastic boxes hold sets of magnetic
letters, puppets and other props, whiteboards and pens, puzzles and games, flash cards, and other
manipulatives. The teachers choose materials to use during minilessons, and they also set boxes
of materials out for children to use during center time.

Ms. McCloskey spends the morning teaching reading and writing using a variety of teacher-
directed and student-choice activities; check the figure Ms. McCloskey’s Schedule. After shared
reading and a minilesson, the children participate in reading and writing workshop.

The children write books during writing workshop. They pick up their writing folders and
write independently at their desks. While most of them are working, Ms. McCloskey brings to-
gether a small group for a special activity: She conducts interactive writing lessons with emergent
writers and teaches the writing process and revision strategies to more fluent writers.

MS. McCLOSKEYOS SCH

TIME ACTIVITY DESCRIPTION

8:10D8:20 Class Meeting Children participate in opening activities, read the morning message from their
teachers, and talk about plans for theyda

8:20D8:45 Shared Reading The teaches read big books and poems written on charts; this activity often serves g
a lead-in to the minilesson.

8:45D9:00 Minilesson The teachesteach minilessons on literacy procedures, concepts, strategies, and sk

9:00D9:45 WritingWakshop Children write books while the teaaiseonference with individual children and small
groups. They also do interactive writing activities.

9:45D10:00 Recess

10:00D11:15 ReadingVakshop Children read self-selected books independently while the teadbeguided reading
lessons with smagjroups.

11:15D11:30 Class Meeting Children share their writing from the authorOs chair, and they review the morning®
activities.

11:30D12:10 Lunch

12:10D12:30 Read-Aloud Teachesread aloud picture books and chapter books, and children discuss them in
grand conversations.




CHAPTER 4!'The Youngest Readers and Writers © 109

Today, she’s conferencing with six children who are beginning writers; because they’re writ-
ing longer compositions, Ms. McCloskey has decided to introduce revising. After each child reads
his or her rough draft aloud to the group, classmates ask questions and offer compliments, and Ms.
McCloskey encourages them to make a change in their writing so that their readers will under-
stand it better. Anthony reads aloud a story about his soccer game, and after a classmate asks a
question, he realizes that he needs to add more about how he scored a goal. He moves back to his
desk to revise. The group continues with children sharing their writing and beginning to make
revisions. At the end of writing workshop, the children come together for author’s chair: Each day,
three children take turns sitting in the author’s chair to read their writing to classmates.

During reading workshop, children read independently or with a buddy while Ms. McCloskey
and her teaching partner conduct guided reading lessons. The children have access to a wide va-
riety of books in the classroom library, including predictable books for emergent readers, decod-
able books for beginning readers, and easy-to-read chapter books for fluent readers. The children
know how to choose books that they can read successfully so they’re able to spend their time really
reading. The children keep lists of the books they read in their workshop folders so that their
teachers can monitor their progress.

Ms. McCloskey is working with a group of four emergent readers, and today they’ll read
Playing (Prince, 1999), a seven-page predictable book with one line of text on each page that
uses the pattern “I like to ___.” She begins by asking children what they like to do when they’re
playing. Der says, “I like to play with my brother,” and Ms. McCloskey writes that on a strip of
paper. Some children say only a word or two, so she expands the words into a sentence for the
child to repeat; then she writes the expanded sentence and reads it with the child. Next, she
introduces the book and reads the title and the author’s name. Ms. McCloskey does a picture
walk, talking about the picture on each page and naming the activity the child is doing—
running, jumping, sliding, and so on. She reviews the “I like to ___” pattern, and then the chil-
dren read the book independently while Ms. McCloskey supervises and provides assistance as
needed. The children eagerly reread the book several times, becoming more confident and ex-
cited with each reading.

Ms. McCloskey reviews the high-frequency words 1, /ike, and to, and the children point them
out on the classroom word wall. They use magnetic letters to spell the words and then write sen-
tences that begin with “I like to” on whiteboards. Then Ms. McCloskey cuts their sentence strips
apart for them to sequence; afterward the children put their sentences into envelopes to practice
another day. At the end of the lesson, the teacher suggests that the children might want to write
“I like to ___” books during writing workshop the next day.

During the last 30 minutes before lunch, the children work at literacy centers. Ms. McCloskey
and Mrs. Papaleo have set out 12 centers, and the children are free to work at any one they choose.
Check the figure Literacy Centers. They’re familiar with the routine and know what’s expected of
them at each center. The two teachers circulate around the classroom, monitoring children’s work
and taking advantage of teachable moments to clarify misunderstandings, reinforce previous les-
sons, and extend children’s learning.

After lunch, Ms. McCloskey reads aloud picture books and easy-to-read chapter books. Some-
times she reads books by a particular author, but at other times, she reads books related to a the-
matic unit. She uses these read-alouds to teach predicting, visualizing, and other reading strategies.
"This week, she’s reading award-winning books, and today she reads aloud The Stray Dog (Simont,
2001), the story of a homeless dog that’s taken in by a loving family. She uses the interactive read-
aloud procedure to involve children in the book as she reads, and afterward they talk about itin a
grand conversation. Ms. McCloskey asks them to share their connections to the story, which the
teachers record on a chart divided into three sections. Most comments are text-to-self connec-
tions, but several children make other types of connections. Rosario says, “I am thinking of a
movie. It was 101 Dalmatians. It was about dogs, too.” That’s a text-to-text connection. Angelo
offers a text-to-world connection: “You got to stay away from stray dogs. They can bite you, and
they might have this bad disease called rabies—it can kill you.”
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LITERACY CENTE

CENTER DESCRIPTION

Bag a Story Children use objects in a paper bag to create gyskbey draw pictures or write sentences to tell
the story thg @e created.

Clipboards Children search the classroom for words beginning with a particular letter or featuring a spelling
pattern and write them on paper attached to clipboards.

Games Children play alphabet, phonics, and other literacy card and board games with classmates.

Library Children read books related to a thematic unit and write or draw about the books in reading logs.

Listening Children listen to a tape of a story or informational book while they follow along in a copy of the
book.

MakingWads Children practice a making words activity thatyt®e previously done together as a class with
teacher guidance.

Messages Children write notes to classmates and the teachers and post them on a special OMessage Centg
bulletin board.

Poetry Frames Children arrange word cards on a chart-sized poetry frame to create a poem and then practice
reading it.

Reading the Room Children use pointers to point to and reread big books, charts, signs, and other texts posted in th
classroom.

Research Children use the Internet, informational books, photos, and realia to learn more about topics in
literature focus units and thematic units.

Story Reenactment Children use small propsnger puppets, of annel board gures to reenact familiar stories with
classmates.

Wad Sort Children categorize high-frequency or thematic word cards displayed in a pocket chart.

ﬂ STANDARDS CHECK!

Ms. McCloskey addressed the Common Core State Standards as she used the reading and
writing processes in the vignette youOve just read. Review the first grade literacy Standards
document online at http://www.corestandards.org/ELA-Literacy, and identify the Standards that
Ms. McCloskey and her students addressed. Create your list, and compare it with Ms. McCloskeyOss

iteracy is a process that begins in infancy and continues into adulthood, if not
= throughout life. It used to be that 5-year-olds came to kindergarten to be
“readied” for reading and writing instruction, which formally began in first grade.
The implication was that there’s a point in children’s development when it’s time to
teach them to read and write, and for those not ready, a variety of “readiness”
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activities would prepare them. Since the 1970s, this view has been discredited be-
cause preschoolers have demonstrated that they can recognize signs and other envi-
ronmental print, retell stories, scribble letters, invent printlike writing, and listen to
stories read aloud (Morrow & Tracey, 2007). Some young children even teach
themselves to read!

"This perspective on how children become literate—that is, how they learn to read
and write—is known as emergent literacy, a term that New Zealand educator Marie
Clay coined. Studies from 1966 on have shaped the current outlook (McGee & Richgels,
2003; Morrow & Tracey, 2007). Now, researchers are looking at literacy learning
from the child’s point of view. Literacy development has been broadened to incorpo-
rate the cultural and social aspects of language learning, and children’s experiences
with and understandings about written language—both reading and writing—are
included as part of emergent literacy.

Nurturing Children’s Oral Language
@ Development

Young children develop oral language through everyday experiences and interaction
with parents and others; they learn words at the grocery store, on the playground,
during swimming lessons, and from the guide at the zoo, for example. Children who
go fishing with their grandpas, plant gardens with their moms, or collect Thomas
trains or Disney princesses learn new words along the way, too. They learn even more
words listening to adults read aloud picture books and watching Blue’s Clues, Dora the
Explorer, Daniel Tiger’s Neighborhood, and other TV programs designed for young
children.

Through these experiences, children develop expertise in all four language
modes:

Phonology. Children learn to produce the sounds of English and to manipulate
language in playful ways.

Syntax. Children learn to combine words into different types of sentences and to use
irregular verb forms, pronouns, and plural markers and other inflectional endings.

Semantics. Children acquire knowledge about the meanings of words and add
several thousand words to their vocabularies each year.

Pragmatics. Children learn to use language socially—to carry on a conversation,
tell stories, and use social conventions, including “please” and “thank you.”

By age 5, children have acquired the oral language of their home culture. They learn
to converse with individuals and in groups to tell stories, and to listen to and follow
directions, and they acquire vocabulary related to concepts they’re learning.

Oral Language Activities

Children continue to develop oral language competence at school, especially as they
participate in literacy activities. Probably the most valuable activity is the instruc-
tional procedure teachers use to read stories and other books aloud that’s known as
interactive read-alouds. As they listen, children learn new vocabulary and acquire
more sophisticated sentence structures. Booklist: Books That Develop Oral Language
presents popular picture books that introduce new vocabulary and develop young
children’s talking and listening abilities. After reading, children use words and phrases

Y& —
Check the Compendium of
Instructional Procedures, which
follows Chapter 12.
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GRADE

BOOKS

K

Carle, E. (2002)he very hungry caterpillétew York: Puffin Books.

Fleming, D. (2007 the small, small pondNew York: Henry Holt.

Logue, M. (20123leep like a tigeBoston: Houghton Mifflin.

Martin, B., Jr., & Archambault, J. (20@icka chicka boom booNew York: Beach Lane Books.
Root, P. (2004Rattletrap carCambridge, MA: Candlewick Press.

Taback, S. (1997here was an old lady who swallowed.aNfgw York: Viking.

Wood, A. (2005)he napping hous8an Diego: Harcourt.

Gray, M. (1995yly mama had a dancing heakiew York: Orchard Books.
Hoban, T. (2008pver, under, and througNew York: Aladdin Books.
Most, B. (1996 ock-a-doodle-madtlando: Harcourt.

Rathmann, P. (1995)fficer Buckle and Glaridew York: Putnam.
Reynolds, A. (2018)reepy carratdlew York: Simon & Schuster.
Scieszka, J. (1999he true story of the 3 little pig&w York: Viking.
Seeger, L. V. (201&yeenNew York: Roaring Brook Press.

Bunting, E. (1999%moky nightSan Diego: Voyager.

Di Pucchio, K. (20143astonNew York: Atheneum.

Fosberry, J. (2010)y name is not Isabelldaperville, IL: Sourcebooks.
Fox, M. (1998Jough BorisOrlando: Voyager.

Hurd, T. (2003Moo cow kaboonNew York: HarperCollins.

St. George, J. (2008). you want to be presideNt&w York: Philomel.
Yolen, J. (1987wl moonNew York: Scholastic.

Levine, E. (200WenryOs freedom box: A true story from the Underground Réévoatbrk: Scholastic Press.
Obama, B. (2010pf thee | sing: A letter to my daughtsiesv York: Knopf.

Ryan, P. M. (1999¥melia and Eleanor go for a ritleew York: Scholastic.

Scieszka, J. (1998ath curseNew York: Viking.

Steig, W. (2009Amos & BoridNew York: Square Fish Books.

Van Allsburg, C. (1988he strangeBoston: Houghton Mifflin.

Zelinsky, P. O. (199RapunzelNew York: Dutton.

from the text as they participate in grand conversations, do story retellings, and use
story boards to sequence events.

Figure 4-1 lists literacy activities that develop children’s oral language; these ac-
tivities are described in the Compendium of Instructional Procedures, which follows
Chapter 12. In addition, whenever children work together in small groups, they have
opportunities to use new vocabulary to talk about things they’re learning.

Learning a Second Language

Children learn a second language much the same way they learn their first language:
Both are developmental processes that require time and opportunity. Young children
learn a second language best in a classroom where talk is encouraged and where the
teacher and classmates serve as English language models. They hear English spoken
in meaningful contexts and associated with physical actions, artifacts, and pictures. Chil-
dren acquire conversational English, known as Basic Interpersonal Communicative
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H(CUNF AN Activities to Develop Oral Language

Language Experience Approach
Story boards

Interactive writing
Shared reading

COMPONENT KINDERGARTEN GRADES 1Bb3 GRADES 4b8
Expressivenesy Grand conversations Book talks Book talks
Interactive read-alouds Grand conversations Grand conversations
Interactive writing Interactive read-alouds Hot seat

Interactive read-alouds
Possible sentences

Story retelling Story boards Quickwriting
Story retelling Shared reading
Tea party Tea party
Wordplay Interactive read-alouds Choral reading Choral reading
Shared reading Interactive read-alouds
Shared reading
Word Interactive read-alouds Interactive read-alouds Interactive read-alouds
Knowledge Interactive writing KWL charts KWL charts
KWL charts Semantic feature analysis Learning logs
Tea party Open-mind portraits
Word sorts Possible sentences
Word walls Question-Answer-Relationships
Quickwriting
Semantic feature analysis
Tea party
Word sorts
Word walls

Skills (BICS), quickly, in 2 years or less, but academic English, known as Cognitive
Academic Language Proficiency (CALP), can take 7 or 8 years to acquire (Cum-
mins, 1979). Even though English learners in third or fourth grade may appear fluent
in conversational settings, they may still struggle academically because they haven’t
learned more formal, academic English.

Societal and cultural factors influence language acquisition; children’s personali-
ties, the attitudes of their cultural group, and teacher expectations all play a role
(Otto, 2014; Samway & McKeon, 2007). Children’s level of proficiency in their first
language also affects their second language development: Those who continue to de-
velop their first language proficiency become better English speakers than those who
stop learning their native language (Tabors, 2008).

The Link Between Oral Language and Literacy

Developing children’s oral language is essential because it provides the foundation for
literacy learning (Roskos, Tabors, & Lenhart, 2009). Children who don’t develop
strong oral language before first grade have difficulty keeping pace with classmates
(Hart & Risley, 2003; Snow, Burns, & Griffin, 1998). Researchers have found that
vocabulary knowledge is an important predictor of beginning reading success (Roth,
Speece, & Cooper, 2002). Interestingly, children’s ability to orally define words was
found to be an important predictor of how well they’d be able to decode words and
comprehend text in the primary grades. Other significant factors, such as phonemic
awareness and letter knowledge, are related to children’s ability to decode words but
not to their comprehension.
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Assessing Children’s Oral Language

Teachers monitor young children’s oral language development be-
cause they understand its importance for academic achievement.
They use informal assessment techniques to check that children
demonstrate these talk skills:

Speak clearly in complete sentences
Respond to questions

Initiate conversations

Take turns

Ask questions

Participate in discussions

Sing songs and recite fingerplays
Tell about experiences

Teachers use observations, anecdotal notes, checklists, and video clips (Otto, 2014).
They also monitor that children listen during conversations and discussions about
books and to follow directions. They notice whether children play with words, con-
nect new words to technical concepts they’re learning, and use new vocabulary words
appropriately as they talk and write.

Fostering an Interest in Literacy

©

Young children’s introduction to written language begins before they come to
school. Parents and other caregivers read to them, and they learn to read signs and
other environmental print in their community. They experiment with writing and

Concepts About vitten
L Aanguage

The Reading: Foundational Skills Standards emphasize that

young children learn concepts of print, the alphabetic princi-
ple, and other conventions of the English writing system as
part of a comprehensive reading program. Kindergartners
and first graders are expected to develop these written lan-
guage concepts in preparation for learning to decode and
spell words:

Children demonstrate the progression of print, from left to
right and top to bottom.

Children recognize letters, words, and sentences in print.

Children name the upper- and lowercase letters of the
alphabet.

The Standards note that instruction should be differentiated
because young children vary in their knowledge about and
experiences with reading and writing. To learn more about
the Standards, go to http://www.corestandards.org/ELA-

Literacy, or check your stateOs educational standards website.

have their parents write messages for them; they also observe
adults writing. When young children come to school, their
knowledge about written language expands quickly as they
learn concepts about print and participate in meaningful expe-
riences with reading and writing. The Common Core State
Standards for English Language Arts emphasize the impor-
tance of fostering children’s interest in reading and writing
and developing their understanding of concepts about written
language. Check the feature Common Core State Standards:
Concepts About Written Language to learn more about the
Standards for the youngest readers and writers.

Concepts About Print

Through experiences in their homes and communities, young
children learn that print carries meaning and that reading and
writing are used for a variety of purposes (Clay, 2000a). They
notice menus in restaurants, write and receive postcards and let-
ters to communicate with friends and relatives, and listen to
stories read aloud for enjoyment. Children also observe parents
and teachers using written language for all these reasons.
Children’s understanding about the purposes of reading
and writing reflects how written language is used in their
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community. Although reading and writing are part of daily life for almost every
family, in different communities, families vary how they use written language
(Heath, 1983). Young children have a wide range of literacy experiences in both
middle-class and working-class families, even though those experiences might not
be the same (Taylor & Dorsey-Gaines, 1987). In some communities, written lan-
guage is used mainly as a tool for practical purposes such as paying bills, and in
others, reading and writing are also used for leisure-time activities. In still other
communities, written language serves even wider functions, such as debating social
and political issues.

Preschool and kindergarten teachers demonstrate the purposes of written lan-
guage and provide opportunities for children to experiment with reading and writing
in many ways:

Posting signs in the classroom

Making a list of classroom rules

Using reading and writing materials in literacy play centers
Exchanging messages with classmates

Reading and writing stories

Labeling classroom items

Drawing and writing in journals

Writing notes to parents

Young children learn other concepts about print through these activities, too: They
learn book-orientation concepts, including how to hold a book and turn pages, and
that the text, not the illustrations, carries the message. Children also learn direc-
tionality concepts—that print is written and read from left to right and from top to
bottom on a page. They match voice to print, pointing word by word to the text as
it is read aloud. Children also notice punctuation marks and learn their names and
their purposes.

Concepts About Words

At first, young children have only vague notions of literacy terms, such as word, letter,
sound, and sentence, that teachers use in talking about reading and writing, but they
develop an increasingly sophisticated understanding of these terms. Papandropoulou
and Sinclair (1974) identified four stages of word consciousness. At first, young chil-
dren don’t differentiate between words and things. At the next level, they describe
words as labels for things; children consider words that stand for objects as words, but
they don’t classify articles and prepositions as words because words such as zhe and
with can’t be represented with objects. At the third level, children understand that
words carry meaning and that stories are built from words. Finally, more fluent read-
ers and writers describe words as autonomous elements having meanings of their own
with definite semantic and syntactic relationships. Children might say, “You make
words with letters.” Also, children understand that words have different appearances:
They can be spoken, listened to, read, and written. Invernizzi (2003) explains the im-
portance of reaching the fourth level this way: “A concept of word allows children to
hold onto the printed word in their mind’s eye and scan it from left to right, noting
every sound in the beginning, middle, and end” (p. 152).

Children develop concepts about words through active participation in literacy
activities. They watch as teachers point to words in big books during shared reading,
and they mimic the teacher, pointing to words as they reread familiar texts. After
many, many shared reading experiences, children notice that word boundaries are
marked with spaces, and they pick out familiar words. With experience, children’s
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pointing becomes more exact, and they become more proficient at
picking out specific words in the text, noticing that words at the
beginning of sentences are marked with capital letters and words at
the end are followed with punctuation marks.

ENVIRONMENTAL PRINT. Young children begin reading by rec-
ognizing logos on fast-food restaurants, department stores, grocery
stores, and commonly used household items within familiar contexts
(Harste, Woodward, & Burke, 1984). They recognize the golden
arches of McDonald’s and say “McDonald’s,” but when they’re
shown the word McDonald’s written on a sheet of paper without the
familiar sign and restaurant setting, they can’t read it. At first, young
children depend on context to read familiar words and memorized texts, but slowly,
they develop relationships linking form and meaning as they gain more reading and
writing experience.

WRITING. As children begin to experiment with writing, they use scribbles and let-
terlike forms to represent words (Schickedanz & Casbergue, 2004). As they learn
about letter names and phoneme—grapheme correspondences, they use one, two, or
three letters to stand for words. At first, they run their writing together, but they
slowly learn to mark word boundaries by segmenting writing into words and leaving
spaces between words. They sometimes add dots or lines as markers between words
or draw circles around words. They also progress from capitalizing words randomly
to using capital letters at the beginning of sentences and to mark proper nouns and
adjectives. Similarly, children move from using a period at the end of each line of
writing to indicating the ends of sentences with periods.

LITERACY PLAY CENTERS. Young children learn about the purposes of reading and
writing as they use written language in their play: As they construct block buildings,
children write signs and tape them on the buildings; as they play doctor, children write
prescriptions on slips of paper; and as they play teacher, children read stories aloud to
stuffed animal “students” (McGee, 2007). Young children use these activities to reenact
familiar, everyday activities and to pretend to be someone else. Through these literacy
play activities, children use reading and writing for a variety of purposes.

Kindergarten teachers add literacy materials to play centers to enhance their
value for literacy learning. Housekeeping centers are probably the most common
play centers, and they can easily be transformed into a grocery store, a post office,
or a medical center by changing the props. They become literacy play centers
when materials for reading and writing are included: Food packages, price stick-
ers, and play money are props in grocery store centers; letters, stamps, and mail-
boxes are props in post office centers; and appointment books, prescription pads,
and folders for patient records are props in medical centers. A variety of literacy
play centers can be set up in classrooms and coordinated with literature focus
units and thematic units.

Concepts About the Alphabet

Young children also develop concepts about the alphabet and how letters are used to
represent phonemes. Pinnell and Fountas (1998) identified these components of let-
ter knowledge:

2 The letter’s name
2 The formation of the letter in upper- and lowercase manuscript handwriting
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© The features of the letter that distinguish it from other letters
© The direction the letter must be turned to distinguish it from other letters
(e.g., band d)
© The use of the letter in known words (e.g., names and common words)
> The sound the letter represents in isolation
> The sound the letter represents in combination with others (e.g., ch, th)
* The sound the letter represents in the context of a word (e.g., the ¢ sounds in
cat, city, and chair)

Children use this knowledge to decode unfamiliar words as they read and to create
spellings for words as they write.

The most basic information children learn about the alphabet is how to identify
and form the letters in handwriting. They notice letters in environmental print and
learn to sing the ABC song. By the time children enter kindergarten, they usually
recognize some letters, especially those in their own names, in names of family mem-
bers and pets, and in common words in their homes and communities. Children also
write some of these familiar letters.

Research suggests that children don’t learn letter names in any particular order or
by isolating letters from meaningful written language in skill-and-drill activities.

H[AUNF YR Routines to Teach the Alphabet

ROUTINE ACTIVITY

Alphabet Books Teachers read alphabet books aloud to build vocabulary, and later, children reread the bbo#s to
words when making books about a letter.

Alphabet Chart Children point to letters and pictures on the alphabet chart as they recite the alphabet and the name
the picture, such as OA-airplane, B-baby, C-cat,0 and so on.

Environmental Print Children sort food labels, toy tra signs, and other environmental printtad examples of a letter
being studied.

and Posters add letter stamps, stickers, or pictures cut from magazines. For posters, the teacher draws a large
letterform on a chart and children add pictures, stickers, and letter stamps.

Letter Containers Teachers collect #ee cans or shoe boxes, one for each letter, and place several familiar objects that
represent the letter in each container. Teachers use these containers to introduce the letters, and c
use them for sorting and matching activities.

Letter Frames Teachers make circle-shaped letter frames from tagboard, collect large plastic bracelets, or shape p.
cleaners or Wikki-Stix (pipe cleaners covered in wax) into circles for students to use to highlight part
letters on charts or in big books.

Letter Sorts Children sort objects and pictures representing two or more letters and place them in containers mal
with the spedic letters.

Letter Stamps Children use letter stamps and ink pads to print letters on paper or in booklets. They also use letter-
shaped sponges to paint letters and letter-shaped cookie cutters to cut out clay letters.

Magnetic Letters Children pick all examples of one letter from a collection of magnetic letters or match upper- and
lowercase letterforms of magnetic letters. They also arrange the letters in alphabetical order and usq
them to spell familiar words.

Whiteboards Children practice writing upper- and lowercase forms of a letter and familiar words on whiteboards.

of

Letter Books Children make letter books with pictures of objects beginning with a particular letter on each page. They
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Concepts About Written Language

Teachers monitor childrenOs growing awareness of the concepts about written language as they|observe
them during shared reading and other reading and writing activities. The most widely used assessment is
Marie ClayOs Concepts About Print Test:

@ Concepts About Print (CAP) Test
The CAP Test (Clay, 2015a) assesses young childrenOs understanding of three types of condgepts about
print: book-orientation concepts, directionality concepts, and letter and word concepts. The test has 24
items and is administered individually in about 10 minutes. The teacher reads a short book aloud Wwhile
a child looks on; the child is asked to open the book, turn pages, and point out particular print features
as the text is read. Four forms of the CAP Test booklet are avalah{Clay, 2015bjtonegClay,
2014) Follow Me, MoofClay, 2000b), arido ShoefClay, 2000c), as well as a Spanish version. Teaghers
carefully observe children as they respond, and then mark their responses on a scoring sheet. The test
is available for purchase from Heinemann.

Instead of using the test booklets, teachers can also administer the test using other books availablg in the
classroom.

McGee and Richgels (2011) conclude that learning letters of the alphabet requires
many, many experiences with meaningful written language and recommend that
teachers take these steps to encourage children’s alphabet learning:

Capitalize on children’s interests. Teachers provide letter activities that children
enjoy, and they talk about letters when children are interested in talking about
them. Teachers know what features to comment on because they observe children
during reading and writing activities to find out which letters or features of letters
children are exploring.

Talk about the role of letters in reading and writing. Teachers talk about how
letters represent sounds and combine to spell words and point out capital letters
and lowercase letters.

Provide a variety of opportunities for alphabet learning. Teachers use children’s
names and environmental print in literacy activities, do interactive writing, encourage
children to use invented spelling, share alphabet books, and play letter games.

Teachers begin teaching letters of the alphabet using two sources of words—
children’s own names and environmental print. They teach the ABC song to pro-
vide children with a strategy for identifying the name of an unknown letter.
Children learn to sing this song and point to each letter on an alphabet chart until
they reach the unfamiliar one; this is a very useful strategy because it gives them a
real sense of independence in identifying letters. Teachers also provide routines,
activities, and games for talking about and manipulating letters. During these famil-
iar, predictable activities, teachers and children say letter names, manipulate mag-
netic letters, and write letters on whiteboards. At first, the teacher structures and
guides the activities, but with experience, the children internalize the routine and
do it independently, often at a literacy center. Figure 4-2 presents 10 routines to
teach the letters of the alphabet.

Being able to name the letters of the alphabet is a good predictor of beginning
reading achievement, even though knowing the names of the letters doesn’t directly
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Name Adele Date Jan. 10

Title of Book Frst the Egg

Checkthe items that the child demonstrates.

1. Book-Orientation Concepts
E Shows the front of a book.
B Turnsto the first page of the story.
['] Showswhere to start reading onapage.

2. Directionality Concepts
II| Shows the direction of printacross aline of text.
D Shows the direction of print on a page with more
than one line of print.
|:| Pointsto track words as the teacher reads.

3. Letterand Word Concepts
[' ] Pointsto any letteronapage.
D Points to a particular letter on a page.
[ ] Puts fingers around any word on a page.
[ ] Puts fingers around a particular word on a page.
D Puts fingers around any sentence on a page.
D Pointstothe firstand last letters of aword.
[ ] Pointstoa period or other punctuation mark.
E Pointsto a capital letter.

affect a child’s ability to read (Adams, 1990; Snow, Burns, & Griffin, 1998). A more
likely explanation for this relationship between letter knowledge and reading is that
children who have been involved in reading and writing activities before entering first
grade know the names of the letters, and they’re more likely to begin reading quickly.
Simply teaching children to name the letters without the accompanying reading and
writing experiences doesn’t have this effect.

Assessing Children’s Concepts About Written Language

Teachers regularly observe children as they look at books and reread familiar ones to
monitor their developing knowledge about written language concepts. They also
watch as children do pretend writing and write their names and other familiar words
and phrases. They notice which concepts children understand and which ones they
need to continue to talk about and demonstrate during shared reading.

Teachers use Marie Clay’s Concepts About Print (CAP) Test (2015a) to assess young
children’s understanding of written language concepts; the CAP Test is explained in As-
sessment Tools: Concepts About Print. Teachers also create their own versions of the test
to use with any story they’re reading with a child, as shown in Assessment Snapshot: CAP
Test Scoring Sheet. As teachers read aloud a book, they ask the child to point out book-
orientation concepts, directionality concepts, and letter and word concepts. In the Snap-
shot, a kindergarten teacher asks Adele to point out written language concepts in First the
Egg (Seeger, 2007); the results indicate that midway through kindergarten, this 5-year-old
is making progress but lags behind her classmates.

@ MONITOR: Check Your Understanding 4.2

TEACHEROS NOTE

Adele is familiar with books and
has learned book-orientation
concepts. SheOs reached the
point where her classmates were
in September. SheOs working on
tracking words and needs to learn
more about letters, words, and
sentences.
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How Children Develop as Readers
and Writers @

Young children move through three stages as they learn to read and write: emergent,
beginning, and fluent (Juel, 1991). During the emergent stage, young children gain an
understanding of the communicative purpose of print, and they move from pretend
reading to reading predictable books and from using scribbles to simulate writing to
writing patterned sentences, such as I see  bird. I see a tree. I see a car. The focus of the
second stage, beginning reading and writing, is on children’s growing ability to use
phonics to “crack the alphabetic code” to decode and spell words. Children also learn
to read and write many high-frequency words and write several sentences to develop a
story or other composition. In the fluent stage, children are automatic, fluent readers,
and in writing, they develop good handwriting skills, spell many high-frequency
words correctly, and organize their writing into multiple-paragraph compositions.
Figure 4-3 summarizes children’s accomplishments in reading and writing develop-
ment at each stage.

Stage 1: Emergent Reading and Writing

Children gain an understanding of the communicative purpose of print and develop
an interest in reading and writing during the emergent stage. They notice environ-
mental print in the world around them and develop concepts about print as teachers
read and write with them. As children dictate stories for the teacher to record, for ex-
ample, they learn that their speech can be written down, and they observe how teach-
ers write from left to right and top to bottom.

During the emergent stage, children accomplish the following:

© Develop an interest in reading and writing

© Acquire concepts about print

© Develop book-handling skills

© Learn to identify the letters of the alphabet

© Develop handwriting skills

© Learn to read and write some high-frequency words

Children are usually emergent readers and writers in kindergarten, but some children

whose parents have read to them every day and provided a variety of literacy experiences
do learn how to read and write before they come to school. Caroline,
a S-year-old emergent reader and writer in Ms. McCloskey’s class-
room, is profiled in the Differentiated Instruction feature.

Young children make scribbles to represent writing. These

scribbles may appear randomly on a page at first, but with experi-
ence, children line up the letters or scribbles from left to right on a
line and from top to bottom on a page. Children also begin to
“read,” or tell what their writing says (Schickedanz & Casbergue,
2004). At first, they can reread their writing only immediately after
writing, but with experience, they learn to remember what their
writing says, and as their writing becomes more conventional,
they’re able to decipher it more easily.

Emergent readers and writers participate in a variety of literacy
activities ranging from modeled and shared reading and writing, during which they
watch as teachers read and write, to independent reading and writing that they do
themselves. Ms. McCloskey’s students, for example, listened to her read aloud books



FIGURE 4-3

Young Children’s Literacy Development

CHAPTER 4!'The Youngest Readers and Writers

STAGE READING WRITING
Emergent Children: Children:
' notice environmental print +distinguish between writing and drawing
' show interest in books ' write letters and letterlike forms or scribble randomly
' pretend to read on the page
' use picture cues and predictable patterns in books ©develop an understanding of directionality
to retell the story ' show interest in writing
' reread familiar books with predictable patterns ' write their! rst and last names
' identify some letter names ' write up to 20 high-frequency words
' recognize up to 20 high-frequency words ' use sentence frames to write a sentence
Beginning Children: Children:
' identify letter names and sounds ¢ write from left to right
' match spoken words to written words ' print the upper- and lowercase letters
' recognize 200100 high-frequency words ! write one or more sentences
' use beginning, middle, and ending sounds to ' add atitle
decode words ¢ spell many words phonetically
' apply knowledge of the cueing systems to monitor 1 spell 20b75 high-frequency words correctly
reading ' write single-draft compositions
1 self-correct while reading ' use capital letters to begin sentences
' read slowly, word by word ' use periods, question marks, and exclamation points
' read orally to mark the end of sentences
' point to words when reading ' can reread their writing
' make reasonable predictions
Fluent Children: Children:
' identify most words automatically ' use the writing process to write drafts anul copies
' read with expression ' write compositions with one or more paragraphs
© read at a rate of 100 words per minute or more ' indent paragraphs
' prefer to read silently ' spell at least 75 of the 100 high-frequency words
' identify unfamiliar words using the cueing systems ' use sophisticated and technical vocabulary
' recognize at least 100 high-frequency words ' apply vowel patterns to spell words
' use a variety of strategiegeztively ' add in" ectional endings on words
¢ often read independently ' apply capitalization rules
1 use knowledge of text structure and genre to support ! use commas, quotation marks, and other punctuation
comprehension marks
' make inferences

and read big books using shared reading, and they also participated in reading and
writing workshop. When working with children at the emergent stage, however,
teachers often use modeled and shared reading and writing activities because they’re
demonstrating what readers and writers do and teaching concepts about print.

Stage 2: Beginning Reading and Writing

This stage marks children’s growing awareness of the alphabetic principle. Children
learn about phoneme—grapheme correspondences; phonics rules in words such as run,
band, this, make, day, and road; and word families, including -/l (\fill, hill, will) and -ake
(bake, make, take). They also apply (and misapply) their developing phonics knowl-
edge to spell words. For example, they spell night as NIT and train as TRANE. At the
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same time, they’re lea

rning to read and write high-frequency words, many of which

can’t be sounded out, such as what, are, and there.
During the beginning stage of reading and writing development, children accom-

plish the following:

2 Learn phonics skills

2 Recognize 100 high-frequency words

2 Apply reading strategies, including cross-checking, predicting, and repairing
2 Write five or more sentences, sometimes organized into a paragraph

* Spell phonetically

1 Spell 50 high-frequency words

2 Use capital letters

to begin sentences

2 Use punctuation marks to indicate the ends of sentences
2 Reread their writing

Mos

t first and second graders are beginning readers and writers,

and with instruction in literacy strategies and skills and daily oppor-
tunities to read and write, children move through this stage to reach
the fluent stage. Anthony, a 6-year-old beginning reader and writer
in Ms. McCloskey’s classroom, is also profiled in the Differentiated
Instruction feature.

Children usually read aloud slowly, in a word-by-word fashion,
stopping often to sound out unfamiliar words. They point at each
word as they read, but by the end of this stage, their reading be-
comes smoother and more fluent, and they point at words only
when the text is especially challenging.

Although the emphasis in this stage is on decoding and recog-
nizing words, children also learn that reading involves comprehen-

sion. They make predictions to guide their thinking about events in stories they read,
and they make connections between what they’re reading and their own lives and the
world around them as they personalize the reading experience. They monitor their
reading to recognize when it doesn’t make sense, cross-check using phonological, se-

BE STRATEGIC

FAF3 [+0-12831(#1

Beginning Reading Strategies

Introduce these first reading strategies in kindergarten
and first grade:

@ Cross-check
@ Predict

@ Connect

@ Monitor

@ Repair

Children practice them when they patrticipate in shared

and guided reading activities as well as interactive read-
alouds. Look for children to use these strategies during
guided practice and independent reading activities. If they
struggle, reteach the strategies, making sure to name them,
model their use, and think aloud and talk about their
application.

mantic, syntactic, and pragmatic information in the text to fig-
ure out the problem, and repair or self-correct it (Fountas &
Pinnell, 1996). They also learn about story structure, particu-
larly that stories have a beginning, middle, and end, and use
this knowledge to guide their reading and retelling.

By the end of this stage, children move from writing one or
two sentences to developing longer compositions, with five,
eight, or more sentences organized into paragraphs. Their writ-
ing is better developed, too, because they’re acquiring a sense of
audience, and they want their classmates to like what they’ve
written. Children continue to write single-draft compositions
but begin to make a few revisions and editing corrections as they
learn about the writing process toward the end of the stage.

Children apply what they’re learning about phonics in
their spelling; they correctly spell many of the high-frequency
words that they’ve learned to read and can locate others on
word walls posted in the classroom. They learn to use capital
letters to mark the beginnings of sentences and punctuation to
mark the ends. Children are more adept at rereading their
writing, both immediately afterward and days later, because
they’re able to read many of the words they’ve written.
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Teachers plan activities for children at the beginning stage that range from mod-
eled to independent reading and writing activities, but the emphasis is on interactive
and guided activities. Through interactive writing, choral reading, and guided read-
ing, teachers scaffold children as they read and write and use minilessons to provide
strategy and skill instruction. For example, Ms. McCloskey’s students were divided
into small, homogeneous groups for guided reading lessons. The children met to read
books at their reading levels, and Ms. McCloskey introduced new vocabulary words,
taught reading strategies and skills, and assessed their comprehension.

Teachers introduce the writing process to beginning-stage writers once they de-
velop a sense of audience and want to make their writing better so their classmates
will like it. Children don’t immediately begin writing rough drafts and final copies or
doing both revising and editing: They often begin the writing process by rereading
their compositions and adding a word or two, correcting a misspelled word, or capi-
talizing a lowercase letter. These changes are cosmetic, but the idea is established that
the writing process doesn’t end after the first draft. Next, children show interest in
making a final copy that really looks good: They either recopy the composition by
hand or use word processing and print out the final copy. Once children understand
that writing involves a rough draft and a final copy, they’re ready to learn more about
revising and editing, and they usually reach this point at about the same time they
become fluent writers.

Stage 3: Fluent Reading and Writing

The third stage marks children’s move into fluent reading and writing. Fluent readers
recognize hundreds and hundreds of words automatically and have the tools to iden-
tify unfamiliar words when reading. Fluent writers use the writing process to draft,
revise, and publish their writing and participate in revising groups. They’re familiar
with a variety of genres and know how to organize their writing. They use conven-
tional spelling and other written language conventions, including capital letters and
punctuation marks.
Fluent readers and writers accomplish the following:

© Read fluently and with expression

© Recognize most one-syllable words automatically and can decode other words
efficiently

© Use decoding and comprehension strategies effectively

© Write well-developed, multiparagraph compositions

© Use the writing process to draft and refine their writing

© Write stories, reports, letters, and other genres

© Spell most high-frequency and other one-syllable words
correctly

© Use capital letters and punctuation marks correctly most of
the time

Some second graders reach this stage, and all children should be

fluent readers and writers by the end of third grade. Reaching

this stage is an important milestone because it indicates that chil-

dren are ready for the increased literacy demands of fourth

grade, when they’re expected to read longer chapter-book sto-

ries, use writing to respond to literature, read content area textbooks, and write
essays and reports. Jazmen, an 8-year-old fluent reader and writer in Ms. McClo-
skey’s classroom, is also profiled in the Differentiated Instruction feature.
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The distinguishing characteristic of fluent readers is that they read words
accurately, rapidly, and expressively. Fluent readers automatically recognize many
words and can decode unfamiliar words efficiently. Their reading rate has increased
to 100 words or more per minute; in addition, they can vary their speed according to
the demands of the text they’re reading.

Most fluent readers prefer to read silently because they can read more quickly
than when they read orally. No longer do they point at words as they read. Children
can read many books independently, actively making predictions, visualizing, moni-
toring their understanding, and making repairs when necessary. They have a range of
strategies available and use them to enhance their comprehension.

Fluent readers’ comprehension is stronger, and they think more deeply about
their reading than emergent and beginning readers do. It’s likely that children’s com-
prehension improves at this stage because they have more cognitive energy available
for comprehension now; in contrast, beginning readers use much more cognitive en-
ergy to decode words. So, as children become fluent, they use less energy for word
identification and have more cognitive resources available for comprehending what
they read.

During this stage, children read longer, more sophisticated picture books and
chapter books, but they generally prefer chapter books because they enjoy really
getting into a story or digging deeply in a nonfiction book. They learn more about
the literary genres and their structural patterns, and literary devices, such as alliter-
ation, personification, and symbolism. They participate in literature focus units
featuring an author, genre, or book; in small-group literature circles where children
read and discuss a book together; and in author studies where they read and com-
pare several books by the same author and examine that author’s writing style.
They’re able to explain why they liked a particular book and make recommenda-
tions to classmates.

Fluent writers understand that writing is a process, and they use the writing pro-
cess stages—prewriting, drafting, revising, editing, and publishing. They make plans for
writing and write both rough drafts and final copies. They reread their rough drafts
and make revisions and editing changes that reflect their understanding of writing
forms and their purpose for writing. They increasingly share their rough drafts with
classmates and turn to them for advice on how to make their writing better.

Children get ideas for writing from books they’ve read and from TV programs
and movies they’ve viewed. They organize their writing into paragraphs, indent para-
graphs, and focus on a single idea in each paragraph. They develop ideas more com-
pletely and use more sophisticated vocabulary to express their ideas.

Fluent writers are aware of writing genres and organize their writing into stories,
reports, letters, and poems. Their stories have a beginning, middle, and end, and the
reports they write are structured using sequence, comparison, or cause-and-effect
structures. Their letters reflect an understanding of the parts of a letter and how
they’re arranged on a page. Their poems incorporate alliteration, symbolism, rhyme,
or other poetic devices to create vivid impressions.

Children’s writing looks more conventional. They spell most of the 100 high-
frequency words correctly and use phonics to spell other one-syllable words
correctly. They add inflectional endings (e.g., -5, -ed, -ing) and experiment with
spelling two-syllable and longer words. They’ve learned to capitalize the first word
in sentences and names and to use punctuation marks correctly at the ends of sen-
tences, although they’re still experimenting with punctuation marks within
sentences.

A list of instructional recommendations for each of the three stages of reading
and writing development is presented in Figure 4-4.
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H(ESINH N |nstructional Recommendations

STAGE READING WRITING
Emergent ' Use environmental print. ' Have children use crayons for drawing and pencils
' Include literacy materials in play centers. for writing.
' Read aloud to children. ' Encourage children to use scribble writing or write
' Read big books and poems on charts using shared random letters if they canOt do more conventional
reading. writing.
' Introduce the title and author of books before reading.| ' Teach handwriting skills.
' Teach directionality and letter and word concepts using ' Use interactive writing for whole-class and small-
big books. group writing projects.
' Encourage children to make predictions and ' Have children write their names on sign-in sheets
text-to-self connections. each day.
* Have children retell and dramatize stories. © Have children write their own names and names of
t Have children respond to literature through talk and classmates.
drawing. ' Have children inventory or make lists of words they
' Have children manipulate sounds using oral phonemic know how to write.
awareness activities. ' Have children Owrite the classroomO by making lists of
' Use alphabet-learning routines. familiar words in the classroom.
1 Take childrenOs dictation using the Language Experiehce Have children use frames such as Ollike O and
Approach. Olseea_ O to write sentences.
' Teach 20D24 high-frequency words. ' Encourage children to remember what they write so
' Post words on a word wall. they can read it.
Beginning ' Read charts of poems and songs using choral reading| ' Use interactive writing to teach concepts about print
' Read leveled books using guided reading. and spelling rules.
' Provide daily opportunities to read and reread books ' Provide daily opportunities to write for a variety
independently. of purposes and using!dérent genres.
' Teach phonics concepts and rules. ' Introduce the writing process.
' Teach children to cross-check using the cueing systenjs. : Teach children to develop a single idea in their
' Teach the 100 high-frequency words. compositions.
tPoint out whether texts are stories, informational books, ' Teach children to proofread their compositions.
or poems. ' Teach children to spell the 100 high-frequency words.
' Teach predicting, connecting, cross-checking, and oth¢r ' Teach contractions.
strategies. ' Teach capitalization and punctuation skills.
' Teach the elements of story structure, particularly ' Have children use computers to publish their
beginning, middle, and end. writing.
' Have children write in reading logs and participate in ' Have children share their writing from
grand conversations. the authorOs chair.
' Have children take books home to read with parents.
Fluent ' Have children participate in literature circles. ' Have children participate in writing workshop.
' Have children participate in reading workshop. ' Teach children to use the writing process.
' Teach about genres and literary features. ' Teach children to revise and edit their writing.
' Involve children in author studies. ' Teach paragraphing skills.
' Teach children to make text-to-self, text-to-world, and | ' Teach spelling rules.
text-to-text connections. ' Teach homophones.
' Have children respond to literature through talk and ' Teach synonyms.
writing. ' Teach root words and' aes.
' Teach children to use a dictionary and a thesaurus.
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