
Reading Homework: Understanding the 
EIF Framework 
Read the guide “Understanding the EIF Framework for Speaking Lessons.” Prepare 
to discuss the questions below in next class. 

Questions for Class Discussion 
Answer the questions in your own words. 

1. What does EIF stand for? 

2. What is the main purpose of an EIF lesson? 

3. Why is target language important in EIF? 

4. What is an SLO? What should a speaking SLO include? 

5. What is the difference between Encounter and Internalize? 

6. Why should the Encounter stage focus on meaning first? 

7. What does it mean to move from controlled practice to less controlled practice? 

8. What makes a good Fluency task? 

9. What is one important idea from the EIF guide that you want to remember when 
planning a speaking lesson? 



Understanding the EIF Framework for 
Speaking Lessons 
Introduction 
The EIF framework is a practical way to plan speaking lessons. EIF stands for Encounter, 
Internalize, and Fluency. The basic idea is simple: students first encounter useful 
language in a meaningful context, then practice it in supported stages, and finally use it in 
a communicative task. The lesson is built around target language, and all of the activities 
should help students move toward successful spoken use of that language in the final 
stage. 

One of the strengths of EIF is that it can be used with very different learners. It can work 
for: 

• young learners using simple patterns such as “Do you like soccer?” or “Where is the 
hero?” 

• elementary learners using question-and-answer frames such as “How often do you 
exercise?” 

• teenagers practicing opinions, suggestions, or comparisons 

• adults using situational English for banking, travel, hotels, shopping, or restaurants 

EIF is also flexible in terms of the kind of language it teaches. The target language can be: 

• very simple patterns for low-level learners 

• grammar-focused language taught through meaningful context 

• situational language for specific real-life contexts 

• functional language for purposes such as requesting, apologizing, suggesting, 
agreeing, or asking opinions 

A good EIF lesson is not just a collection of fun speaking activities. It is a sequence. Each 
stage should prepare students for the next one. If the lesson is planned well, students do 
not suddenly arrive at the final speaking task and feel lost. Instead, they reach it step by 
step. 

1. Target Language in EIF 
The starting point of an EIF lesson is the target language. This means the specific 
vocabulary, grammar, and expressions that are the focus of the lesson. The target 
language should be useful and suitable for the learners’ level. It should include some 
variation, but it should not be so broad that students are expected to learn too much at 
once. For younger or lower-level learners, a small set of new words with a few simple 
sentence patterns is usually enough. 



Target language in EIF can be organized in several ways. Teachers should usually choose 
one main way to organize the target language, or combine two that fit naturally together, 
such as grammar and situation, or function and situation. 

1.1 Very Simple Patterns for Beginners 
For beginners, target language is often built around simple question-and-answer patterns 
with limited vocabulary. These lessons are especially useful for young learners, elementary 
students, or very low-level adult learners who need confidence with basic spoken English. 

The language should be short, memorable, and easy to repeat. It often includes familiar 
topics such as food, animals, colors, sports, classroom objects, family, toys, school, 
weather, feelings, and daily activities. 

Examples: 

Likes and dislikes 

• “Do you like soccer?” / “Yes, I do.” / “No, I don’t.” 

• “I like pizza.” 

• “I don’t like onions.” 

• “What food do you like?” / “I like chicken.” 

Classroom objects 

• “What’s this?” / “It’s a pencil.” 

• “Is it a book?” / “Yes, it is.” / “No, it isn’t.” 

• “I have a ruler.” 

• “Can I have an eraser?” 

Animals and descriptions 

• “What animal is it?” / “It’s a tiger.” 

• “It is big.” 

• “It has four legs.” 

• “It can run.” 

Location and prepositions 

• “Where is the cat?” / “It is under the table.” 

• “Where is Spider-Man?” / “He is behind the bus.” 

• “The ball is next to the chair.” 

• “The dog is in the box.” 

Numbers, colors, and shapes 

• “There are two pink circles.” 



• “I see three blue stars.” 

• “How many legs?” / “Six legs.” 

• “What color is it?” / “It’s green.” 

Feelings 

• “How are you?” / “I’m happy.” 

• “Are you sad?” / “No, I’m not.” 

• “He is angry.” 

• “She is tired.” 

Daily actions 

• “Can you jump?” / “Yes, I can.” 

• “I can swim.” 

• “I can’t fly.” 

• “What can you do?” / “I can dance.” 

In these lessons, the goal is not complexity. The goal is confidence, repetition with 
meaning, and successful speaking. Even very simple language can become 
communicative when students use it to ask real classmates, describe pictures, find hidden 
objects, complete surveys, or talk about their own preferences. 

1.2 Grammar-Focused Target Language 
Grammar can also be taught through EIF, but it should usually be taught through meaning 
and context of use, not long grammar explanations. A grammar lesson in EIF should still 
feel like a speaking lesson. The grammar should help students communicate about a 
topic, situation, or purpose. 

Grammar-focused target language works well when the teacher connects the form to a 
clear context. For example, comparatives can be taught through shopping, travel, or 
choosing products. Modals can be taught through rules, advice, health, or problem-solving. 
Present perfect can be taught through life experiences, travel, or achievements. 

Examples: 

Comparatives in a shopping context 

• “The yellow bag is prettier than the blue bag.” 

• “The leather shoes are more expensive than the running shoes.” 

• “This phone is cheaper than that one.” 

• “The red jacket is warmer than the black jacket.” 

Comparatives for young learners 



• “The elephant is bigger than the mouse.” 

• “The rabbit is faster than the turtle.” 

• “My pencil is longer than your pencil.” 

• “This monster is scarier than that monster.” 

Superlatives in a class survey 

• “Who is the tallest student in the class?” 

• “What is the most popular snack?” 

• “Which subject is the most interesting?” 

• “What is the best movie?” 

Frequency expressions in a health or lifestyle survey 

• “How often do you exercise?” 

• “I exercise twice a week.” 

• “I sometimes eat fast food.” 

• “I never drink soda.” 

• “She usually walks to school.” 

Modals for classroom rules 

• “You must do your homework.” 

• “You should be nice to your classmates.” 

• “You must not run in the hallway.” 

• “You have to bring your book.” 

Modals for advice 

• “You should drink more water.” 

• “You should go to bed earlier.” 

• “You shouldn’t eat too much candy.” 

• “You could talk to your teacher.” 

Past tense in a weekend or travel context 

• “I visited my grandmother.” 

• “I watched a movie.” 

• “We went to Busan.” 

• “I ate seafood.” 



• “What did you do yesterday?” 

Future forms in a planning context 

• “I’m going to visit Jeju.” 

• “We will make a poster.” 

• “What are you going to do this weekend?” 

• “I’m going to study English tonight.” 

Present perfect for life experiences 

• “Have you ever eaten Indian food?” 

• “I have visited Japan.” 

• “I have never ridden a horse.” 

• “She has tried surfing.” 

Countable and uncountable nouns in a food context 

• “How many apples do we need?” 

• “How much milk do we need?” 

• “There are some eggs.” 

• “There isn’t any cheese.” 

For grammar-focused EIF lessons, the teacher should choose examples that students can 
understand and use in context. The grammar should not be isolated from meaning. 
Students should encounter the grammar in examples, notice how it works, practice it in 
supported ways, and then use it to communicate. 

1.3 Situational Target Language 
Situational target language is language used in a particular setting or real-life situation. It 
works especially well with dialogues and role plays because the language naturally 
belongs in a conversation. 

Situational language is useful for teenagers, university students, adult learners, business 
English learners, travelers, and students preparing for real-world communication. It can 
also work for young learners if the situation is simple and familiar, such as a classroom, 
store, restaurant, playground, or birthday party. 

Examples of situations: 

• ordering food at a restaurant or café 

• buying something in a shop 

• asking for directions 



• checking in at a hotel 

• booking a hotel room 

• opening a bank account 

• transferring money in a bank 

• visiting the doctor 

• going through airport check-in 

• asking for help at a train station 

• making a phone call 

• joining a school club 

• talking to a teacher after class 

• making plans with friends 

• welcoming a guest to school 

• giving a classroom presentation 

• talking with a coworker 

• solving a problem at work 

Examples: 

Restaurant or café 

• “Can I see the menu, please?” 

• “I’d like a chicken sandwich.” 

• “Can I have some water?” 

• “Would you like anything else?” 

• “How much is it?” 

• “Could we have the bill, please?” 

Simple restaurant language for younger learners 

• “I want pizza, please.” 

• “Do you want juice?” 

• “Yes, please.” 

• “No, thank you.” 

• “Here you are.” 

• “Thank you.” 



Shopping 

• “How much is this?” 

• “Do you have this in blue?” 

• “Can I try it on?” 

• “It’s too small.” 

• “I’ll take it.” 

• “Do you accept credit cards?” 

Hotel 

• “I have a reservation.” 

• “Can I see your passport?” 

• “What time is check-out?” 

• “Is breakfast included?” 

• “Could I have a room with a view?” 

• “There is a problem with my room.” 

Bank 

• “I would like to open an account.” 

• “Here is my bank card.” 

• “I would like to send $500.” 

• “I will pay the fees.” 

• “Could you help me transfer money?” 

• “What is the exchange rate?” 

Doctor or health clinic 

• “I have a headache.” 

• “My stomach hurts.” 

• “How long have you felt this way?” 

• “You should rest.” 

• “Take this medicine twice a day.” 

• “Do I need to come back?” 

Airport or travel 

• “Where is the check-in counter?” 



• “Can I see your passport?” 

• “Do you have any bags to check?” 

• “What time does the flight leave?” 

• “Where is Gate 12?” 

• “My luggage is missing.” 

School or classroom situations 

• “Can I borrow a pencil?” 

• “I forgot my homework.” 

• “Can you help me?” 

• “What page are we on?” 

• “Can you say that again?” 

• “May I go to the bathroom?” 

Workplace or business English 

• “Could we schedule a meeting?” 

• “I’ll send you the file.” 

• “Can you explain the problem?” 

• “We need to finish this by Friday.” 

• “I agree with your point.” 

• “Could you clarify the deadline?” 

Situational target language is helpful because it gives students a clear reason to use the 
language. The situation creates the context, the roles, and the communicative purpose. 

1.4 Functional Target Language 
Functional target language is organized by communicative purpose, or why we use 
language. Instead of starting with a place, situation, or grammar point, the teacher starts 
with a function such as requesting, apologizing, suggesting, agreeing, disagreeing, 
inviting, offering, asking for opinions, or giving advice. 

Functional language is especially useful because the same function can appear in many 
situations. For example, students can make suggestions about restaurants, weekend 
plans, group projects, travel destinations, school events, or solutions to a problem. 

Examples of functions: 

• making requests 

• asking for permission 



• offering help 

• inviting 

• suggesting 

• giving advice 

• asking for opinions 

• giving opinions 

• agreeing 

• disagreeing 

• apologizing 

• refusing politely 

• asking for clarification 

• checking understanding 

• expressing preferences 

• making plans 

• negotiating 

• persuading 

Making Requests 

Beginner / young learner level 

• “Help me, please.” 

• “Can I have a pencil?” 

• “Can you open the door?” 

• “Please give me the card.” 

Elementary / lower-intermediate level 

• “Can you help me?” 

• “Can I borrow your eraser?” 

• “Could you say that again?” 

• “Can you show me the answer?” 

Intermediate / adult level 

• “Could you help me with this form?” 

• “Would you mind checking this email?” 



• “Could I ask you a quick question?” 

• “Would it be possible to change my appointment?” 

Asking for Permission 

Beginner / young learner level 

• “Can I go?” 

• “Can I play?” 

• “Can I use this?” 

• “Can I sit here?” 

Elementary / lower-intermediate level 

• “Can I go to the bathroom?” 

• “Can I work with my friend?” 

• “May I ask a question?” 

• “Can I use my phone for the activity?” 

Intermediate / adult level 

• “Would it be okay if I left early today?” 

• “Do you mind if I record the meeting?” 

• “Could I take a short break?” 

• “Would it be possible to submit this tomorrow?” 

Offering Help 

Beginner / young learner level 

• “I can help.” 

• “Do you need help?” 

• “Here you are.” 

• “Let’s do it together.” 

Elementary / lower-intermediate level 

• “Can I help you?” 

• “Do you want some help?” 

• “I can carry that.” 

• “Let me show you.” 

Intermediate / adult level 



• “Would you like me to help?” 

• “I can take care of that.” 

• “Let me know if you need anything.” 

• “I’d be happy to help with the presentation.” 

Making Suggestions 

Beginner / young learner level 

• “Let’s play soccer.” 

• “Let’s draw a monster.” 

• “How about pizza?” 

• “Let’s go!” 

Elementary / lower-intermediate level 

• “How about Italian food?” 

• “Let’s watch a movie.” 

• “Why don’t we make a poster?” 

• “We should try this game.” 

Intermediate / adult level 

• “Why don’t we meet after lunch?” 

• “We could choose the cheaper option.” 

• “Maybe we should compare the prices first.” 

• “I suggest starting with the easiest task.” 

Giving Advice 

Beginner / young learner level 

• “Drink water.” 

• “Go to bed.” 

• “Be careful.” 

• “Don’t run.” 

Elementary / lower-intermediate level 

• “You should rest.” 

• “You should study more.” 

• “You shouldn’t eat too much candy.” 



• “You should ask your teacher.” 

Intermediate / adult level 

• “You might want to check the schedule first.” 

• “It would be a good idea to save your work.” 

• “You should consider taking a different route.” 

• “If I were you, I’d talk to your manager.” 

Asking for Opinions 

Beginner / young learner level 

• “Do you like it?” 

• “Is it good?” 

• “Is it fun?” 

• “What color do you like?” 

Elementary / lower-intermediate level 

• “What do you think?” 

• “Do you think it is interesting?” 

• “Which one do you like better?” 

• “What is your favorite idea?” 

Intermediate / adult level 

• “What’s your opinion?” 

• “How do you feel about this plan?” 

• “Do you think this is a good solution?” 

• “What are your thoughts on this issue?” 

Giving Opinions 

Beginner / young learner level 

• “I like it.” 

• “I don’t like it.” 

• “It’s fun.” 

• “It’s scary.” 

Elementary / lower-intermediate level 

• “I think it’s interesting.” 



• “I don’t think it’s a good idea.” 

• “In my opinion, this one is better.” 

• “I like this because it is easy.” 

Intermediate / adult level 

• “I believe this option is more practical.” 

• “From my perspective, the first plan is better.” 

• “I’d say the biggest problem is the cost.” 

• “Personally, I think we need more time.” 

Agreeing 

Beginner / young learner level 

• “Me too.” 

• “Yes!” 

• “I like it too.” 

• “Good idea.” 

Elementary / lower-intermediate level 

• “I agree.” 

• “That’s a good idea.” 

• “I think so too.” 

• “You’re right.” 

Intermediate / adult level 

• “I completely agree.” 

• “That makes sense.” 

• “I see your point.” 

• “I agree with you up to a point.” 

Disagreeing Politely 

Beginner / young learner level 

• “I don’t think so.” 

• “No, thank you.” 

• “I like this one.” 

• “Not me.” 



Elementary / lower-intermediate level 

• “I don’t agree.” 

• “I think this one is better.” 

• “I’m not sure about that.” 

• “Maybe, but I like the other idea.” 

Intermediate / adult level 

• “I see your point, but I disagree.” 

• “I’m not sure that would work.” 

• “That’s a good idea, but it might be too expensive.” 

• “I understand your opinion, but I see it differently.” 

Apologizing 

Beginner / young learner level 

• “I’m sorry.” 

• “Sorry.” 

• “It’s okay.” 

• “No problem.” 

Elementary / lower-intermediate level 

• “I’m sorry I’m late.” 

• “Sorry, I forgot my book.” 

• “I’m sorry. Are you okay?” 

• “That’s okay. Don’t worry.” 

Intermediate / adult level 

• “I’m sorry for the mistake.” 

• “I apologize for the delay.” 

• “I’m sorry about the confusion.” 

• “Please accept my apologies.” 

Asking for Clarification 

Beginner / young learner level 

• “Again, please.” 

• “What?” 



• “I don’t know.” 

• “Help, please.” 

Elementary / lower-intermediate level 

• “Can you say that again?” 

• “What does this mean?” 

• “How do you spell that?” 

• “Do you mean this one?” 

Intermediate / adult level 

• “Could you explain that again?” 

• “Could you clarify what you mean?” 

• “Do you mean we should start today?” 

• “Let me check if I understood correctly.” 

Functional target language can be used with many different learners and contexts. Young 
learners might use it in games, classroom routines, stories, or simple role plays. 
Teenagers might use it for group decisions, opinions, advice, and problem-solving. Adults 
might use it for workplace communication, travel, customer service, interviews, or 
discussions. 

This type of target language is especially useful for discussions, role plays, interviews, 
group projects, decision-making tasks, and problem-solving activities. It helps students 
understand that language is not only a set of grammar forms, but also a tool for doing 
things with other people. 

2. Planning from the End: SLO and Fluency Task 
A useful way to plan an EIF lesson is to start from the end. This means the teacher first 
decides what students should be able to do by the end of the lesson, and then plans the 
earlier stages to prepare students for that outcome. 

An SLO, or Student Learning Outcome, is a statement that describes what students will 
be able to do by the end of the lesson. In an EIF speaking lesson, the SLO should focus 
on spoken communication. It should be clear, observable, and connected to the final 
fluency task. A good SLO does not just say that students will “understand” the language. It 
says what students will be able to say or do with the language. 

Before planning the early stages, the teacher should know: 

• what students will be able to say 

• what communicative task they will do at the end 

• what target language they need in order to do that task 



A speaking SLO should include: 

• an action verb and topic 

• some examples of the target language 

• the fluency activity students will do 

For example: 

Beginner lesson 
By the end of the lesson, students will be able to ask and answer about sports using 
language such as “Do you like tennis?” and “Yes, I do / No, I don’t” by doing a class 
survey. 

Grammar in context 
By the end of the lesson, students will be able to compare products using language such 
as “The yellow bag is prettier than the blue bag” and “The leather shoes are more 
expensive than the running shoes” by doing an information gap with a shopping catalogue 
and price list. 

Situational lesson 
By the end of the lesson, students will be able to transfer money in a bank using language 
such as “Here is my bank card,” “I would like to send $500,” and “I will pay the fees” by 
doing a bank role play. 

Functional lesson 
By the end of the lesson, students will be able to suggest a restaurant using language 
such as “How about Italian food?” “We should try this new Indian restaurant,” and “Would 
you like sushi?” by discussing menus and deciding where to eat. 

These examples show a key principle: the final speaking task should not feel separate 
from the lesson. It should be the natural result of the lesson. 

3. The Overall Logic of Encounter, Internalize, and 
Fluency 
The three stages of EIF can be understood very simply: 

Encounter: students first meet the target language in a meaningful context, usually by 
hearing it, seeing it, or experiencing it with a focus on meaning. 

Internalize: students practice the target language and build control through supported 
activities. 

Fluency: students use the target language communicatively for a real purpose. 

The Encounter stage is not just a warm-up. It should give students a meaningful first 
experience with the new language. Students may hear the teacher use the language, 
listen to a short dialogue, look at pictures with examples, watch a short scene, respond to 
actions, or understand the language through a simple story or situation. The main goal is 
that students begin to understand what the language means and why someone would use 
it. 



After students encounter the language, several Internalize stages usually follow. These 
should include a variety of activities, interaction patterns, and levels of support. The 
Fluency stage should come at the end, and it should be communicative and student-
centered. Good examples include surveys, information gaps, interviews, debates, and role 
plays. 

In real classrooms, the movement from one stage to another is gradual. Students do not 
go from hearing new language once to free speaking instantly. Good EIF teaching gives 
them enough meaningful exposure, support, repetition, and preparation first. 

4. The Encounter Stage 
The purpose of the Encounter stage is to help students meet the new target language in a 
meaningful way. Students should hear, see, or experience the language before they are 
asked to practice it. The focus should be on meaning first. Students should begin to 
understand what the language means, what situation it belongs to, and why people use it. 

This is different from simply explaining grammar rules or asking students to repeat 
sentences immediately. In the Encounter stage, students are introduced to the language 
through context. They may not be able to produce the language yet, but they should begin 
to recognize it and understand its meaning. 

Common ways to create an Encounter include: 

• teacher examples 

• short dialogues 

• picture scenes 

• realia 

• simple stories 

• actions and gestures 

• visuals on presentation slides 

• short video clips 

• short listening examples 

• teacher-student demonstrations 

• characters or role-play situations 

• examples connected to students’ lives 

For example: 

• Before a hotel lesson, students can watch or listen to a short check-in dialogue 
where they hear language such as “I have a reservation” or “Can I see your 
passport?” 



• Before a restaurant lesson, students can look at menus and hear the teacher model 
expressions such as “How about Italian food?” or “Would you like sushi?” 

• Before a beginner location lesson, students can look at a city picture with heroes or 
animals hidden in different places while the teacher says sentences such as 
“Spider-Man is behind the bus” or “The cat is next to the tree.” 

• Before a classroom rules lesson, students can see actions or pictures while the 
teacher says “You must listen,” “You should raise your hand,” or “You must not run.” 

• Before an opinion lesson, students can see pictures of movies, food, or activities 
while the teacher models language such as “I like it,” “I don’t like it,” or “I think it’s 
exciting.” 

A good Encounter stage does not need to be long, but it should make the target language 
meaningful. Students should not only meet the topic; they should also meet the language 
they will need later in the lesson. 

A useful question for teachers is: 

Have my students heard or experienced the target language in a meaningful context 
before I ask them to practice it? 

5. The Internalize Stage 
The Internalize stage is usually the longest and most important part of the lesson. This is 
where students move from first understanding the target language to using it with growing 
confidence. A good lesson often has several Internalize stages, not just one. These stages 
should vary in interaction and support. 

Three ideas are especially important here: chunking, controlled-to-less-controlled practice, 
and variety. 

5.1 Chunking Target Language 

Teachers do not need to teach all of the target language at once. In fact, it is usually better 
not to. The language can be broken into smaller, easier parts and taught step by step. 

Examples of chunking: 

• vocabulary first, then full expressions 

• affirmative forms first, negative forms later 

• answers first, questions later 

• one part of a dialogue first, then the next part 

• noun questions first, then gerund or infinitive questions later 

For simple question-and-answer patterns, it is often helpful to teach vocabulary first and 
the question form later. For situational or functional language, teachers can teach the 
dialogue in sections from beginning to end. 

5.2 Controlled to Less Controlled Practice 



Internalize activities should usually move from more controlled practice to less controlled 
practice. 

Possible sequence: 

• recognition 

• matching 

• repetition and drills 

• substitution practice 

• sentence ordering 

• guided pair work 

• dialogue building 

• information gap 

• guided mingling 

• bridge activity before final fluency 

A hotel lesson, for example, might move like this: 

1. Learn or review key hotel words. 

2. Match vocabulary in context. 

3. Listen to or read a short hotel dialogue. 

4. Practice useful expressions from the dialogue. 

5. Complete a fill-in-the-blank dialogue. 

6. Do an information gap about hotel services. 

7. Do a hotel role play with new information. 

A survey lesson might move like this: 

1. Review action verbs or learn them with TPR. 

2. Hear and understand the question-and-answer pattern. 

3. Practice the question and answer forms. 

4. Play a game with frequency expressions. 

5. Try a less controlled guessing game. 

6. Conduct a group survey. 

7. Share the results. 

This kind of progression helps students feel ready for the final task. 

5.3 Variety of Activity Types 



Internalize stages should include a mix of: 

• whole-class work 

• pair work 

• group work 

• visual materials 

• tactile or kinesthetic activities 

• controlled speaking 

• collaborative tasks 

• short communicative practice 

Useful activity types include: 

• flashcard practice 

• matching 

• sorting 

• sentence puzzles 

• dialogue construction 

• drills 

• games 

• worksheets 

• information gaps 

• role cards 

• posters 

• survey sheets 

• craft-based speaking tasks 

This variety keeps students engaged and gives them multiple chances to use the 
language. 

6. Teaching Grammar in EIF 
EIF can be used for grammar, but the grammar should usually be taught through meaning, 
examples, and context of use. Especially with younger learners, grammar should not 
become a long abstract explanation. 

A useful principle is: 



• start with examples, not rules 

• keep the focus on what the language means and when people use it 

• use activities that help students notice and work with the form 

For example, present perfect can be taught through life experiences. Comparatives can be 
taught through shopping and product comparison. Modals can be taught through 
classroom rules or advice.  

Tip: AI can help suggest topics and contexts that fit naturally with the target grammar. 

Form-focused activities can also help students notice grammar more actively. Useful types 
include: 

• identification 

• judgment 

• completion 

• modification 

• sorting 

• matching 

• rule discovery 

These are especially helpful when grammar needs a little more attention, but the lesson 
should still remain student-centered and meaningful. 

7. The Fluency Stage 
The Fluency stage is the goal of the lesson. It should come at the end, and it should be a 
communicative, student-centered task. 

Common fluency task types include: 

• information gaps 

• surveys 

• interviews 

• role plays 

• debates 

• questionnaires 

• mini presentations 

The key point is that students should now be using the target language for a real purpose. 

Examples: 



• doing a bank role play 

• doing a hotel check-in role play with new information 

• discussing restaurant choices and making a group decision 

• interviewing a celebrity about likes and dislikes 

• conducting a class or group survey 

• explaining a craft or poster they created 

A useful reminder is that fluency does not mean no support at all. Especially for lower-level 
learners, a fluency task may still include pictures, prompts, sentence frames, or role cards. 
The important question is not “Is the support gone?” but “Are students now using the 
language to communicate meaningfully?” 

8. Modeling, Instructions, and Checking 
Good EIF lessons depend not only on strong materials, but also on clear teaching. 

A useful instruction sequence is: 

1. Get attention. 

2. Transition. 

3. Identify the materials. 

4. Explain the class organization. 

5. Explain the activity. 

6. Model the activity. 

7. Ask checking questions. 

8. Give a time limit. 

9. Start. 

Two teaching points are especially important. 

8.1 Model the Task and the Language 

Students need to see how an activity works, but they also need to hear the language they 
are expected to use. A strong teacher model gives students both procedural support and 
language support. One simple strategy is for the teacher to answer the first question 
before students begin. This gives learners time to think and gives them a clear spoken 
example. 

8.2 Use Specific Checking Questions 

“Do you understand?” is not a very useful question. It is better to ask specific ICQs that 
show whether students really know what to do. 



Examples: 

• “Do you do this alone or with your partner?” 

• “How many cards do you choose?” 

• “Which words do you circle?” 

• “Do you tell the other team?” 

Vocabulary and grammar can also be checked with simple meaning-focused questions. 
These help the teacher see whether students really understand the word or structure. 

9. Ongoing Assessment in EIF 
Assessment in EIF should not happen only at the very end. Teachers should check 
students’ progress at several points in the lesson. 

For example, teachers can check: 

• whether students understand the meaning of the target language 

• whether students know the vocabulary 

• whether they can understand and use the model expressions 

• whether they can ask the question form correctly 

• whether they can respond with increasing independence 

• whether they are ready for the final fluency task 

This means ongoing assessment may happen during: 

• meaning checks in the Encounter stage 

• vocabulary checks 

• matching or sorting activities 

• guided pair practice 

• bridge tasks before fluency 

• teacher monitoring during speaking 

The final fluency task still matters, but students should be prepared for it through many 
smaller checks along the way. 

10. Common Problems and Better Alternatives 
Teacher trainees often run into the same problems when planning EIF lessons. 

Problem 1: The target language is too broad 



If the lesson tries to teach too many words and expressions, students may not internalize 
them. 

Better alternative: 
Keep the language narrow, useful, and level-appropriate. Chunk it into smaller parts. 

Problem 2: The Encounter stage only introduces the topic 

Sometimes the teacher introduces the topic, but students do not actually hear or 
experience the new target language. For example, students may talk about restaurants, 
but they do not hear useful expressions such as “How about Italian food?” or “Would you 
like sushi?” 

Better alternative: 
Use a short model, dialogue, picture scene, teacher example, action, video clip, or 
listening sample so students encounter the target language in context before practicing it. 

Problem 3: The fluency task comes too suddenly 

Sometimes students do several unrelated activities and then are asked to role play without 
enough preparation. 

Better alternative: 
Use a clear sequence from controlled to less controlled practice, and include a bridge task 
before the final stage. 

Problem 4: Too much explanation, not enough use 

Teachers sometimes explain grammar or vocabulary at length instead of helping students 
understand and use it. 

Better alternative: 
Use examples, modeling, visuals, context, actions, and active practice. Keep the focus on 
meaning and use. 

Problem 5: Weak communicative purpose 

Some lessons include speaking, but students are not really communicating anything 
meaningful. 

Better alternative: 
Choose a task with a real purpose: finding information, making a decision, expressing 
opinions, solving a problem, reporting results, or playing a realistic role. 

Conclusion 
The EIF framework is a clear and flexible way to plan speaking lessons. It helps teachers 
move students from first meaningful exposure to spoken use through three connected 
stages: Encounter, Internalize, and Fluency. 

Its strength is that it can be used across many teaching contexts. It can support: 

• simple patterns for young learners 



• grammar taught through context 

• functional language for discussion and interaction 

• situational language for real-life tasks such as banking, travel, shopping, or 
restaurants 

The most effective EIF lessons are carefully scaffolded. They have: 

• clear target language 

• a meaningful context 

• an Encounter stage where students hear or experience the target language with a 
focus on meaning 

• well-chunked language support 

• varied Internalize stages 

• clear modeling and checking 

• a final fluency task with a real communicative purpose 

When teachers plan this way, students are more likely to speak successfully, confidently, 
and meaningfully.








