
Understanding the PDP Framework for Reading and 
Listening Lessons 
Introduction 

The Pre–During–Post (PDP) framework is a practical way to plan reading and listening 
lessons for language learners. It gives teachers a clear structure for helping students 
prepare for a text, work through the text in stages, and then respond to it in meaningful 
ways. In a PDP lesson, the reading passage, audio file, or video clip is the center of the 
lesson. The aim is not simply to expose students to language, but to help them build 
comprehension through carefully sequenced activities. 

PDP is especially useful for teachers because it combines structure with flexibility. The 
structure comes from the three stages: Pre, During, and Post. The flexibility comes from 
the wide variety of texts, tasks, and materials teachers can use. A good PDP lesson can 
include pictures, prediction, vocabulary work, title guessing, sequencing, graphic 
organizers, comparison, evaluation, and personal response. However, all of these should 
support one main goal: deeper comprehension of the text. 

This guide explains how the PDP framework works, how to choose a suitable text, how to 
design each stage, and how to make comprehension lessons more creative and effective. 
It also explains how to sequence the During stage from easy to difficult and from concrete 
to abstract, and how Bloom’s Taxonomy can help teachers plan this progression. 

1. Choosing a Suitable Text 

“Text” can refer to a listening material or a reading material. 

The first step in planning a PDP lesson is choosing the text. This is one of the most 
important decisions in the whole lesson. If the text is too difficult, too vague, too long, or 
too unclear, it becomes very hard to design good comprehension activities. A suitable PDP 
text should be clear, meaningful, and useful for language learning and comprehension 
work. It should include information that students can identify, understand, and respond to. 

As a general guideline, a listening text is often around two to three minutes, and a reading 
text may be about one page, depending on the age and level of the learners. The text 
should not be too fast or too dense, and it should not be full of idioms, slang, jokes, or 
figurative language that learners cannot interpret easily. For lower-level learners, simple 
and graded materials are often better. For stronger learners, more authentic materials can 
work well if the content is still clear and manageable. 

A good PDP text usually has a clear purpose. It may inform, explain, describe, entertain, 
persuade, or give instructions. Most importantly, it should contain identifiable key 
information such as facts, opinions, events, instructions, or reasons. If students cannot 
easily find important information in the text, it becomes difficult to create effective 
comprehension tasks. 

Some useful text types include: 

• lifestyle tips, advice, and self-help texts 

• short TED-style talks or mini-lectures 

• short stories, anecdotes, and fables 



• news reports and human-interest stories 

• recipes, instructions, and how-to guides 

• tourist information and travel guides 

• reviews of books, films, restaurants, games, or apps 

• science and technology texts 

• short biographies and profiles 

• opinion texts on social issues 

• infographics, charts, posters, maps, and surveys 

• simple songs with repetitive language for young learners 

The key point is not the category itself, but whether the text is clear, engaging, and useful. 
A short travel guide may be excellent if students can identify places, compare options, and 
give reasons for their choices. A short science text may work well if students can sequence 
stages, label diagrams, and explain causes. Good text choice makes lesson design much 
easier. 

2. The Overall Logic of Pre, During, and Post 

Once the teacher has chosen the text, the lesson can be organized into three stages. The 
Pre stage prepares students for the text. The During stage guides them through the text in 
a sequence of comprehension tasks. The Post stage allows them to extend, discuss, or 
apply what they have understood. 

In many PDP lessons, two or three Pre steps are enough. The During stage usually 
includes several comprehension tasks, and the Post stage may include one or two final 
extension steps. The exact number depends on the text, the learners, and the lesson 
length. 

This structure is useful because it reflects how comprehension develops. Students are 
usually not ready to understand everything immediately. They need preparation, support, 
and gradual challenge. In a strong PDP lesson, the teacher does not jump directly to 
difficult questions. Instead, the teacher builds the lesson step by step, helping students 
move from initial understanding to more detailed and thoughtful responses. 

The framework can be summarized simply like this: 

• Pre: prepare students for the text 

• During: build comprehension step by step 

• Post: extend learning beyond the text 

This may look simple, but good PDP teaching depends on how carefully each stage is 
planned. In particular, the During stage should not be a random collection of worksheet 
questions. It should be a sequence that moves from easier comprehension to more 
demanding comprehension. 

3. The Pre Stage: Preparing Learners for the Text 



The purpose of the Pre stage is to make the text more accessible. Teachers can do this by 
setting the context, building interest, activating background knowledge, previewing key 
vocabulary, and encouraging prediction. These activities help students feel ready for the 
main comprehension work. 

A useful first step is to set the context. The teacher can use related images, short clips, 
familiar situations, real-world examples, or simple discussion questions. However, 
teachers should not reveal too much about the text too early. The goal is to prepare 
students for the topic, not to explain the whole text before they read or listen. Teachers can 
begin with related examples rather than directly summarizing the text itself. 

Another important Pre-stage goal is to activate background knowledge. Students 
understand more when they can connect new information to things they already know. 
Warm-up questions, pair discussion, and simple brainstorming can help. For example, 
before a text about healthy food, the teacher might show pictures of meals, ask about 
favorite foods, or discuss daily habits. These steps make the topic more meaningful and 
prepare students for comprehension. 

Vocabulary work in the Pre stage should also be purposeful and engaging. Matching 
words and definitions is sometimes useful, but it is not always the best way to teach 
vocabulary. Teachers can instead put words in example sentences, use pictures, use 
synonyms and antonyms, tell a short story, show real-world examples, mime actions, or 
ask checking questions. For example, a word like nervous can be taught through sentence 
context, picture choice, antonyms, situations, mime, and personal examples. This kind of 
vocabulary work is much richer and more memorable. 

Prediction is also a useful Pre-stage activity. Students can guess what the text will be 
about, what might happen, or what kinds of ideas might appear. This gives them a reason 
to read or listen actively. Good prediction tasks make students curious and give direction 
to the first reading or listening. 

4. The During Stage: Building Comprehension Step by Step 

The During stage is the core of a PDP lesson. This is where students read or listen to the 
text several times, each time with a different purpose. In many lessons, students may work 
with the full text about three times, but this depends on the text and the learners. In a good 
lesson, these repeated encounters are not repetitive in a boring way. Instead, each stage 
deepens comprehension. 

A key principle is that the During stage should be sequenced. It should move: 

• from easy to difficult 

• from concrete to abstract 

• from general understanding to deeper interpretation 

• from clear factual comprehension to more thoughtful response 

This principle is very important for teachers. Students should first succeed with accessible 
comprehension tasks before moving to more demanding ones. If the teacher asks 
inferential or evaluative questions too early, students may become confused or frustrated. 
A better sequence is to begin with gist, move to details, then organize information, and 
only later ask for inference, evaluation, or creative response. 



A possible During-stage sequence is: 

• Gist: What is the text mainly about? 

• Facts and details: Who, where, what, when, how? 

• Organizing information: sequence, classify, complete a chart, use a timeline 

• Interpretation: infer meaning, explain reasons, notice relationships 

• Evaluation or application: judge ideas, connect to real life, suggest changes 

• Create: only if the task still clearly shows comprehension of the text 

Another important teaching point is that the task or question should be given before the 
students read or listen. This way, the teacher is checking comprehension rather than 
memory. Students know what they are listening or reading for, and their attention is more 
focused. 

Concrete and abstract questions 

It is useful to think about During-stage questions in terms of a concrete-to-abstract 
progression. 

More concrete questions focus on visible, factual, or directly stated information. For 
example: 

• Who is the main character? 

• Where does the story happen? 

• What did the speaker say first? 

• Put the events in order. 

• Match the picture to the text. 

• Complete the chart. 

• Which title best fits the text? 

More abstract questions require students to go beyond direct facts. For example: 

• Why do you think the character did that? 

• How was she feeling? What clues show that? 

• What can we guess about this part? 

• Do you agree with the writer’s opinion? Why or why not? 

• Which choice was best, and why? 

• How could we use this information in real life? 

• What would happen if one important detail changed? 

This distinction helps teachers design better lessons. Concrete questions are often 
necessary first, because they build confidence and establish understanding. Abstract 



questions are valuable later, because they push students toward deeper thinking. Both are 
important, but they should not be used in a random order. 

Reading strategies that also function as listening strategies 

Many strategies often associated with reading can also be used for listening, because both 
skills involve making meaning from a text. 

Some important strategies include: 

• predict: guess what the text will be about or what will happen next 

• identify: find the main idea, key details, or important features 

• question: ask what is clear, unclear, important, or surprising 

• connect: link the text to personal experience, other texts, or the wider world 

• infer: use clues and prior knowledge to understand unstated meaning 

• evaluate: judge ideas, opinions, actions, or usefulness 

Teachers can build these strategies into the During stage. For example, students might 
predict before the first listening, identify details in the second listening, infer motives or 
meanings in the third listening, and evaluate ideas at the end. This makes the lesson more 
strategic and helps students understand that good comprehension is an active process. 

Bloom’s Taxonomy and the During stage 

Bloom’s Taxonomy is also a useful guide for organizing the During stage. It gives teachers 
a way to think about cognitive demand, moving from simpler levels to more challenging 
ones. 

A simplified version of Bloom’s Taxonomy is: 

• remember 

• understand 

• apply 

• analyze 

• evaluate 

• create 

This can help teachers organize the During stage in a more logical way: 

• Remember / Understand: identify facts, recognize details, answer clear questions 

• Apply: use information in a chart, timeline, or matching task 

• Analyze: compare parts of the text, notice patterns, explain relationships 

• Evaluate: judge ideas, agree or disagree, explain the best choice 

• Create: produce a new ending, a response, or a solution based on the text, as long 
as the task still demonstrates comprehension 



This last point matters. Create does not automatically belong only to the Post stage. It can 
appear in the During stage if it clearly shows that students understood the text. For 
example, creating a new ending for a story can still be a comprehension task if students 
must base it on events, characters, and themes in the original text. If the creative task 
moves further away from the text and becomes a broader extension, then it may fit better 
in the Post stage. 

5. The Post Stage: Extending Learning Beyond the Text 

The Post stage comes after the main comprehension work is complete. At this point, 
students have finished working through the listening or reading material itself and move on 
to another skill or to a related topic. This does not mean the text disappears completely. 
Rather, it means students now use their understanding in broader ways. 

Useful Post-stage activities often include personal response, discussion, extension, and 
application. Students may talk about whether they have had a similar experience, whether 
they agree with the ideas, what they would do differently, or how the information could help 
them in real life. These activities can be motivating because they connect the text to 
students’ lives and opinions. 

For example, if the text is about healthy routines, students might design a better daily 
routine for themselves or for a fictional student. If the text is about a place to visit, they 
might choose the best place for a family and explain their reasons. If the text is about 
environmental responsibility, they might suggest how a person could live in a more 
environmentally friendly way. These are strong extension tasks because they use 
comprehension as a foundation for further thinking. 

At the same time, teachers should remember that some higher-order or creative tasks may 
still belong in the During stage if they clearly show comprehension of the text. The Post 
stage is strongest when it truly extends beyond the main comprehension work. 

6. Creative Techniques and Materials 

One of the clearest messages in PDP teaching is that teachers should be creative. True/
false questions, multiple-choice items, and fill-in-the-blanks are acceptable, but they are 
often not very interesting on their own. Teachers are encouraged to use a wider range of 
techniques and materials to make comprehension work more active and meaningful. 

Useful techniques and materials include: 

• anticipation guides 

• KWL charts 

• title guessing 

• picture matching 

• jigsaw reading 

• audio-only listening tasks 

• silent-video prediction tasks 

• graphic organizers 



• visual materials 

• realia 

• puppets 

• drawings 

• cartoon strips 

• team games 

• guessing games 

• comparison with new examples 

• personalization and localization 

These materials are helpful because they support comprehension in different ways. 
Graphic organizers can sequence events, show relationships, or track emotions. Audio-
only or silent-video tasks can encourage prediction. Picture-based tasks can help with gist. 
Personalization and localization can help students see relevance. Comparison tasks can 
deepen analysis and application. Good materials do not distract from the text; they make 
the text easier to understand and more interesting to work with. 

7. Student Learning Objectives and Assessment 

In PDP planning, the Student Learning Objective should clearly describe what students will 
understand and how they will show that understanding. A useful format is: 

By the end of the lesson, students will be able to show comprehension of [name of 
text] by [doing the final During-stage activity or activities]. 

This is useful because it keeps the objective connected to observable evidence of 
comprehension. 

Good SLOs are not vague. Simply saying that students will understand the text “by doing 
various activities” is too weak. Stronger SLOs describe a task such as completing a 
graphic organizer, choosing a place and giving reasons, evaluating an idea, or explaining 
how the text applies to real life. The last During-stage task should usually demonstrate the 
greatest comprehension and should be reflected in the SLO. 

Assessment in PDP lessons is not only one final task. Most of the During stage can be 
treated as ongoing assessment. Each step gives the teacher information about how well 
students are understanding the text. Can they get the gist? Can they find details? Can they 
organize information? Can they infer, evaluate, or apply ideas? Good PDP lessons use 
this progression as a natural form of assessment. 

8. Common Problems and Better Alternatives 

Teachers often face some common problems when designing PDP lessons. One is poor 
text choice. A text may seem interesting, but if it is too vague, too abstract, or too 
dependent on outside cultural knowledge, it becomes difficult to build meaningful 
comprehension tasks. Choosing a clear, teachable text is one of the best ways to improve 
lesson quality. 



Another problem is overusing simple worksheets. Matching vocabulary to definitions, fill-in-
the-blank tasks, and routine true/false questions may have a place, but they should not 
dominate the lesson. Richer tasks such as picture-based gist, charts, timelines, title 
guessing, comparison, inference, and application usually create stronger engagement and 
deeper comprehension. 

A third problem is weak sequencing. If difficult inferential questions come too early, 
students may fail before they have had a chance to build understanding. Better lessons 
move gradually from easy to difficult and from concrete to abstract. This is one of the most 
important planning habits for teachers to develop. 

Finally, some lessons remain at a very basic level. They check whether students noticed a 
few facts, but they do not encourage deeper thought. Strong PDP lessons invite students 
to analyze, evaluate, compare, connect, and apply. They help learners move beyond 
simple recall toward more meaningful comprehension. 

Conclusion 

The PDP framework is a clear and flexible approach for teaching reading and listening. It 
begins with preparation, develops comprehension through carefully sequenced During-
stage tasks, and ends with extension beyond the text. For teachers, it is especially helpful 
because it provides a strong lesson structure while still allowing plenty of room for 
creativity. 

The most successful PDP lessons begin with a suitable text, support learners well in the 
Pre stage, and build comprehension step by step in the During stage. They sequence 
tasks from easy to difficult and from concrete to abstract. They use clear SLOs, ongoing 
assessment, and interesting materials. They also encourage deeper comprehension by 
using strategies such as predicting, identifying, inferring, connecting, questioning, and 
evaluating. 

Most of all, effective PDP lessons are purposeful. They do not treat comprehension as a 
few worksheet questions after a text. They treat comprehension as something that can be 
supported, developed, and extended. When teachers choose good texts, stage tasks 
carefully, and use engaging materials, they help students read and listen with much 
greater confidence and understanding. 


