Dear Spring 2016 YL TPEC Program students,

| hope all of you are having a great semester and are doing well.

Included in this PDF are several documents that will help you prepare for the final two
weeks of the semester (June 20" to July 2"):

(1) "Practicum information" includes details about dates, students, attendance,
procedure, giving instructions, and assessment.

(2-3) “Lesson Plan Checklists” will help ensure that your chosen topics will be the best
they can be before you teach them.

(4) "Practicum feedback - student" is a form that will help you critically assess your
classmates during the practicum. Your professors will prepare copies of these for you.

(5) "Practicum evaluation form" contains the assessment criteria for both of your
lessons, as well as a completed example.

Towards the end of the semester, all professors will be sent the exact same information,
so everyone will be on the same page in due time.

Please direct any questions you may have about the practicum to your Materials
Design and Development professors (as you will teach the two lessons you developed
in that course during the practicum). If there's something they can't answer, they'll get in
touch with me for clarification — and then back to you.

| hope this helps! And be brilliant — as | know all of you can and will be.

Best regards,

Edward Povey
YL Coordinator, TESOL Professional Education Center



Practicum Information for the General/Regular TPEC Program — Spring 2016

Dates
June 20th (Monday) to July 2nd (Saturday)

Students
For all students who will not be doing an internship abroad in Missouri, California, Hawaii, New
York, or Canada.

Attendance

Attendance for each day of the practicum (not just on the day you teach) is mandatory. It carries as
much weight as a single class in the program. Any absence or tardiness puts your final grade in
serious jeopardy. Moreover, your classmates will want and expect feedback from you about their
lessons, much you like you want and expect feedback from them about yours. So, show respect
and be present for them.

Preparation

All students who patrticipate in the practicum should be ready to demonstrate two lessons. In the
first week, students can choose the topic (see below) and prepare a new lesson for one of the
following topics:

« Speaking

« Literacy (phonics)

« Storytelling

« Listening

In the second week, students will teach a lesson based on their materials developed in the
Materials Development course.

Procedure

— Week 1 (Elective > TESOL Certificate) and Week 2 (Materials Development lesson > TEE

Certificate)

« In the first week there will be one professor per class, and in the second week there will be two
professors per class.

« Students can choose the topic: Speaking, Literacy (phonics), Storytelling, or Listening.

« Without compressing (i.e. skipping or abbreviating any steps), students will teach the first 20
minutes of their lesson plans. At the end of this time, students are encouraged to briefly explain
the remainder of their lesson to their classmates and professor(s).

« Although there may be slight variations of this, feedback generally comes in three forms (in this
order):

1 Students: The “target students” will offer positive feedback (what the teacher did well) and
constructive feedback (what the teacher needs to work on/improve) from their experience of the
lesson. This is usually done in pairs or groups with the teacher in or outside of the classroom.
2 Observers: Two observers will give positive and constructive feedback directly to the teacher
based on their observation of the lesson.

3 Professor(s): After the observers, the professor(s) will give positive and constructive feedback
directly to the teacher based on his/her observation of the lesson.

« Assessment criteria (for students, observers, and professors): Teacher . . . ?

« Thoroughly prepared, planned, and practiced the lesson

« Made context and learning objective clear

« Established a rapport with the students

« Was organized

» Had a variety of activities and sequenced parts of the lesson well (with smooth transitions)
« Had good materials and used them effectively

« Displayed confidence and control

« Effectively guided, facilitated, and managed class

« Gave good instructions — modeled/demonstrated/showed vs. told/explained (*see below)
» Provided any necessary scaffolding

» Got students involved and kept them focused and attentive

« Was able to get students to participate actively (maximizing STT and minimizing TTT)

« Sustained students’ interest and motivation

« Had a pleasant personality and attitude



« Had a loud and clear voice and projected it well

« Had a good command of English (grammar, vocabulary, pronunciation, speed of delivery, etc.)
« Dealt with any problems quickly and effectively (to include errors that students made)

» Assessed learning

*These items are listed and organized (in a different order) on the practicum evaluation form for
professors.

« During the second week, students will teach towards the TEE (Teaching English in English)
certificate, which is separate from the TESOL certificate (Week 1). The TEE certificate is
assessed by two professors who will agree on a score for each criterion on the practicum
evaluation form.

« The order in which you will teach will probably be based on the participant list. During the first
week, students will likely teach in order starting from the first name on the list. During the second
week, students will likely start from the last name on the list and work backward. Having said this,
however, individual teachers may decide the order on their own — in which case they may email
you shortly before the practicum begins.

Guidelines on giving effective explanations and instructions [*Ideally — for every step:

Model > CCQs > Materials > Task]

« Prepare: Think for a while about the words and teaching aids you will use, as well as the
examples that will help elucidate what you are trying to teach.

« lllustrate with examples: Visually demonstrate or model how to do the activity yourself or with a
student (or a pair/group of students) before having them try to tackle a task on their own — don’t
just provide an explanation (i.e. tell them what to do).

« Make sure you have the class’s full attention: Give instructions for pair or group-work tasks
before dividing students up or handing out materials — not after as their attention will likely be
directed to their partner(s) or the material.

« Be brief: Students have limited attention spans, so make sure that your explanations are short,
simple, explicit, and positive (*see next point), and think carefully about what you can, or should,
omit, as much as what you should include (i.e. less is more).

« Don’t mention how hard or difficult a task or step will be: Prepare the necessary scaffolding in
advance, and be ready to provide additional support in the moment if you sense that students are
having trouble (i.e. figure out how to facilitate successful task accomplishment in advance and
during the lesson).

« Present the information more than once: Repetition or paraphrasing is vital as students will likely
need one more chance to understand what to do (to include re-presenting the information in
different forms — e.g. writing on the board).

- Divide your activity into component steps: Don’t explain everything all at once, particularly at the
beginning — instead, break up your lesson into manageable parts and give instructions
sequentially, one at a time.

» Get feedback: Use CCQs to make sure that your students have understood your instructions
(i.e. ask them to repeat the instructions back to you, paraphrase the instructions, or provide
further illustrations of their own) — “Got it?” “Clear? “Do you understand?” are not enough as
learners will sometimes say they “yes” even if this isn’t true out of politeness or unwillingness to
lose face, or because they think they know what they have to do, but in fact completely
misunderstood.

Assessment

The practicum (English Seminar) grade is determined by a combination of the following
assessment criteria:

Attendance and patrticipation

-20%

Microteaching 1 (Week 1)

- 40% [96-100 (A+), 91-95 (A.0), 86-90 (B+), 81-85 (B.0), 76-80 (C+), 71-75 (C.0)]
Microteaching 2 (Week 2)

- 40% [96-100 (A+), 91-95 (A.0), 86-90 (B+), 81-85 (B.0), 76-80 (C+), 71-75 (C.0)]

Note: These percentages are based on your performance over two weeks (i.e. the average score
of your first and second week, to include attendance), and, combined, will appear as your English
Seminar (JO{MIO|LL) grade on your transcript. TEE will be evaluated on the 2nd week of the
practicum only (which is a combined score of two professors).



Lesson Plan Checklists

These checklists are for the first week of the practicum in which you will create a new lesson for
one of the following topics:

« Speaking

« Literacy (phonics)

« Storytelling

« Listening

After you choose your topic, use the checklists below to assess your own lesson plan. You may not
fulfill all the criteria in the lists, but more is better. Also, remember to integrate what you have
learned in Methodology and Materials Design & Development class.

Speaking checklist:

Students have target language input before target language output

Provided the meaning of the target language

Included a variety of interaction patterns. E.g. T-S/S-S/S-T

Chose target language appropriate for the students’ age and ability
Scaffolded ‘chunks’ of the target language in stages

Scaffolded the target language from controlled to free practice

Gave students a chance to maximize output during the activity

Allowed students to personalize output to make it meaningful and memorable

Made sure S are aware or the task outcome and purpose, e.g. they will complete a survey
and input data to a chart

Monitored students if they are doing pair or group work

Focus on fluency rather than accuracy

Literacy (phonics) checklist:

Suitable letters/sounds chosen

Review of previous letters and sounds needed for this lesson included
Letters/sounds objective clearly focused throughout the lesson
Relationship between sounds and letters made clear

Teacher modeled sounds for the students

Guided practice towards group and individual practice

Students given opportunity to decode (read) the written words
Opportunities for blending of sounds

Opportunities for decoding new words related to the objective
Catered for various learning styles, not just reading

Assessment included



Storytelling checklist:
. | Provided context for the story (contextualized)

Related the story to relevant aspects of the students’ lives (personalized)
Modified the story, if necessary

Provided visual support (drawings, masks, puppets, real objects, flashcards, etc.)
Read slowly and clearly

Made comments on the illustrations

Encouraged the students to take part in the storytelling

Used gestures, mime and facial expressions

Varied the pace, tone and volume of voice

Disguised voice for different characters and made sound effects

Maintained eye contact

Commented and asked questions to involve the students

Follow up activities to reinforce the language or topic

Listening activity checklist:

.| Clear ‘pre’, ‘while’, and ‘after’ stages

Provided scaffolding and support in the ‘pre’ stage

Provided context for the listening text (contextualized)

Related the listening text to relevant aspects of the students’ lives (personalized)
Schema-building tasks that preceded the listening

Authentic and/or relevant listening text used

Gave meaningful listening activities in the ‘while’ stage

Included both top-down and bottom-up listening practice

Opportunities to progressively structure listening by listening several times
Well-sequenced pedagogical tasks

Chose age-appropriate listening tasks

Listening goals were explicit (students knew why they were listening)

Included tasks after the listening stage to extend the topic or language



Practicum Feedback — Student

Teacher...?

O

OoOooao

OooOooOooag

Thoroughly prepared, planned, and practiced the lesson
Made context and learning objective clear

Established a rapport with the students

Was organized

Had a variety of activities and sequenced parts of the
lesson well (with smooth transitions)

Had good materials and used them effectively
Displayed confidence and control

Effectively guided, facilitated, and managed class
Gave good instructions

Provided any necessary scaffolding

OoOooao O

oo

Got students involved and kept them focused and
attentive

Was able to get students to participate actively
(maximizing STT and minimizing TTT)

Sustained students’ interest and motivation
Had a pleasant personality and attitude
Had a loud and clear voice and projected it well

Had a good command of English (grammar, vocabulary,
pronunciation, speed of delivery, etc.)

Dealt with any problems quickly and effectively
Appropriately corrected any errors

Assessed learning

What did the teacher do well?

What suggestions do you have for the teacher? What improvements could s/he make?



edwardpovey
Rectangle


Candidate’s Name:

TESOL Certificate Program - English Seminar

Practicum Evaluation Form

No:

Score

0

Criteria

poor

2)

average

(3)

good
(4)

excellent

(5)

Score

Appropriacy of
teaching
methodology

Context (age and level of students)

(@)

Lesson plan (structure and execution)

Activities (sequence and variety)

Student learning objective (clarity and achievement)

Assessment (opportunities and effectiveness)

Classroom management (organize, facilitate, guide, and monitor; pacing

and use of time; PPT and WB; student errors amd problems)

Efficiency of |instructions (model/show/demonstrate > CCQs > materials > task vs. tell)
classroom
. Materials (quantity, quality, and usage)
teaching
technique Participation (focus, attention, interest, motivation, and STT vs. TTT)
Learning styles (visual, auditory, kinesthetic, tactile) and multiple intelligences
(spatial, musical, kinesthetic, linguistic, logical, interpersonal, intrapersonal)
Rapport (comfortable environment for learning)
. Personality (pleasant, engaging, and joyful)
Attractiveness v gagie oy
of teacher’s |voice (loud and clear)
attitude

Poise (confidence and control)

Support (praise and encouragement)

Proficiency of
classroom and
general English

Accuracy (lexis, grammar, and pronunciation)

Fluency (speed of delivery)

Use (easy to understand, comprehend, and follow)

Authenticity (real world, everyday language and communication)

Body language (gestures and eye contact)

SUM

ol floll Joll Holl Holl ol Foll foll ol Noll Hol ol ol ol ol ol Joll ol ol No

Evaluator's Name:

Date:




TESOL Certificate Program - English Seminar

Practicum Evaluation Form

Candidate’s Name: TPEC Student No: 2015XXXXX Score 93
a a poor | average | good | excellent
Criteria 2) ) @) 5) Score
Context (age and level of students) S 5
. Lesson plan (structure and execution) 5
Appropriacy of P
teaching Activities (sequence and variety) 5
methodology ] - ] , 4
Student learning objective (clarity and achievement) 4
Assessment (opportunities and effectiveness) 4 4
Classroom management (organize, facilitate, guide, and monitor; pacing 4
and use of time; PPT and WB; student errors amd problems)
Efficiency of |instructions (model/show/demonstrate > CCQs > materials > task vs. tell) 4 4
classroom c
. Materials (quantity, quality, and usage) 5
teaching
technique Participation (focus, attention, interest, motivation, and STT vs. TTT) 4 4
Learning styles (visual, auditory, kinesthetic, tactile) and multiple intelligences 5 5
(spatial, musical, kinesthetic, linguistic, logical, interpersonal, intrapersonal)
Rapport (comfortable environment for learning) 5 5
. Personality (pleasant, engaging, and joyful) 5 5
Attractiveness v gagine il
of teacher’s |voice (loud and clear) 4 4
attitude , ] 4
Poise (confidence and control) 4
Support (praise and encouragement) 5 5
Accuracy (lexis, grammar, and pronunciation) 5 5
. . Fluency (speed of deliver 5 5
Proficiency of Y bsp v
classroom and |use (easy to understand, comprehend, and follow) 5 5
general English - . 5
Authenticity (real world, everyday language and communication) 5
Body language (gestures and eye contact) 5 5
SUM 0 0 28| 65 |93

Evaluators' Names: TPEC Professor(s)

Date: June 22, 2015






