


































































































































































































































































































































































































































































































































































































































































































Model text
A person | don'’t like

If he was a colour, he’d be a dirty grey,

if he was a sound, he’d be the hissing of a snake,
if he was a smell, he’d be burning tyres,

if he was an animal, he’d be a spider,

and if he was food, he’d be porridge.

TEXT CREATION

Ask your students to write their own texts. They can write about a
good friend, someone in their family, people they know from the
media, etc. Tell them not to forget to give their text a title. The
following text was written by a fourteen-year-old student:

A person | don’t like

If he was a colour, he’d be a dirty yellow,

if he was a sound, he’d be the grunting of a pig,
if he was a smell, he’d be petrol,

if he was an animal, he’d be an elephant,

and if he was food, he’d be a fat chicken.
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LEVEL

Lower intermediate +

TIME
30 minutes

REPORTED COMMANDS

Section A

AIM
- to introduce reported commands

DISCOVERY

1. Deliver five or six commands to the class, such as Stand up, turn
around, turn around again, put your left hand up, raise your right leg,
jump, and sit down again. You may need to demonstrate the
commands by doing them yourself at the same time as you say them.

2. Ask the class, Can you remember the instructions? When students
start to recall them, encourage them to use the sentence frame:
You told us to.... Write it on the board.

3. Announce that you are going to give the class more instructions.
This time precede some of the instructions with Don’t... as in Stand
up, don’t turn around, put your right hand up, don’t jump... etc.

4, Repeat stage 2 above: this time, model and write up the sentence
frame: You told us not to...

CONSOLIDATION -

1. Copy and distribute - or project - the following table:
The teacher told me (not) to talk.
Jack’s father you to be quiet.
Jil’s mother him to cheat.
My friend her to laugh.
Another student us to be good.
[ them to eat up.

to be silly.

2. Read out the first of the following sentences. After each sentence
ask if anyone in the class can report the sentence, using a sentence
constructed from the table. For example, “Be quiet,” said another
student to me. ® Another student told me to be quiet.

. “Be quiet”, said another student to me.

“Eat up,” her mother said to Jill.

“Don’t talk,” said the teacher to the students.
“Don’t cheat,” my friend said to me.

“Be good,” said Jack’s father to Jack.

“Don’t laugh,” | said to my sister.

“Don’t be silly,” the teacher said to us.
“Cheat,” said Jack’s father to Jill.

PN AN~



3. Read out the rest of the sentences, pausing after each one. The
students should write down the reported version of each one, and
then compare their answers in pairs. If necessary read out some -
or all - of the sentences again.

4. When you have checked the task, ask students, in pairs, to do the
same. That is, one student says a sentence using direct speech and
the other responds by reporting it. The sentences can be based on
the table, or they can be created by adding new elements into its
columns.

USE
1. Write the following questions on the board: Why? What happened?
What did you do?

2. Tell the class about something that you were once told to do, or not
to do. Use this sentence frame: Once/The other day, [...] told me
to... or Once/The other day [...] told me not to.... For example:
Once, my headmaster told me to cut my hair. Or, The other day my
doctor told me not to worry. Encourage the students to ask you
questions about this event, using the questions on the board as
starters.

3. Ask each student to write two or three statements using the same
model. In pairs or small groups, they take turns to read their
statements aloud, and to answer the questions of their classmates.
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LEVEL Section B

Lower intermediate +
- : LEAD-IN ACTIVITIES
TIME « Mime the action

40minutes 1 Ask your students to work in groups of four. They decide on four
EXTRAS actions to mime, eg, eating spaghetti, riding a bike, playing table
Class set of text A tennis, etc. Allow about three minutes.

2. Re-form your class. Ask one student from each group to come to
the front of the class. One after the other, ask them to start
miming. The other students try to guess, for example:

Are you playing the guitar?
Are you making pizza?

PRESENTATION OF MODEL TEXTS
1. Hand out copies of mode! text A and ask your students to read it
to themselves.

Model text A
I told him not to open the door with a hammer,
@ | told him not to sit on the vase,
I told him not to try to catch the
N birds in the cherry tree,
@E | told him not to eat the cactus,
I told him not to feed the cat with the goldfish.
Phew! Isn’t he a bloody nuisance.

2. Say you are going to read a similar but different text twice. Tell your
students not to write anything down until you have finished reading
it out. Their task is to change text A according to what they hear
(text B).

. Read model text B twice.

. Students read out their new version. Comment on accuracy.

. Read text B out again. Students compare their texts with text B and
correct.

vl b w

Track Model text B

| told him not to open the can with a spoon,

| told him not to eat the flowers in the vase,

I told him not to jump down from the balcony,
I told him not to drink the perfume,

I told him not to cut the cat’s claws.

Phew! Isn’t he a bloody nuisance.

i

» Making lists
1. Students work in groups of four to write ten sentences of the pattern:

1/She/He told him/her/me not to... (paint the kitchen with honey)
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If there are five groups, each group makes five copies of their list of
sentences, if there are six groups, each writes six copies and so on.

2. Each group hands one copy to each of the other groups and keeps
one for themselves.

TEXT CREATION

1. Choosing from the raw material contained in their various lists,
each group writes a text structured like text B. But encourage them
to think of their own ending.

2. They then read their texts out loud.

This text was written by a fourteen-year-old in his fourth year of
English.

| told her not to put jam into her
enemy’s hair,

I told her not to water the flowers
with our best wine,

I told her not to lock her little

brother into the lion’s cage,

| told her not to put poisonous snakes
into her parents’ bedroom,

| told her not to burn down the school,
but she didn’t listen and now

she writes postcards from a place
right in the centre of the Sahara.

Variation
If you work with adults you may want to use the following model text:

I told him not to try

to repair the washing machine,
I told him not to forget

to keep the dog on the lead,

I told him not to water

the cacti every day,

| told him not to mow

the lawn at midnight.

And do you know what he said?
‘Didn’t I do nicely?’
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LEVEL
Lower intermediate +

TIME
30 minutes

(ﬁllli‘;;'

coONOVID WN —

COULD FOR POSSIBILITY

Section A

AIM
- to introduce could for hypothetical ability and possibility

DISCOVERY
1. Write the following gapped sentences on the board, and ask the students,
discussing in pairs, to think of one word that could complete all the gaps:

What ____ | buy with 10 cents?
There’s someone at the door. Who
When | was younger, | _____ run up the stairs without stopping.
With her talent, she ____ be famous one day.

I ____ do a lot of things with a million euros.

Excuse me, _____ you turn the music down, please?
I'm sorry, | _____ n’t hear you.

Take an umbrella. It rain.

—___ it be?

SemponoTe

2. Establish that the missing word is could. Now, ask the students to
identify those examples that refer to present or future possibility -
ie, a, b, d, e and h. Point out that, in some of these cases - eg a,
b, and possibly e - could is interchangeable with can, but that could
adds an element of uncertainty. In d and h, can is much less likely.

CONSOLIDATION

1. Copy - or project - the following matching exercise. Ask the
students, working in pairs, to make the most likely matches
between the sentences in each column:

. You could start a fire.

. She could be the next President.
. Don’t play with matches. . He could be a comedian.

. Buy a lottery ticket. . It could be expensive.

. Take a sweater. a
b
C
d
. She’s very popular. e. It could get cold.
f.
9
h.

. He’s very funny.

. Take a book. Then | could fix it.
. All | need is a screwdriver. . You could win.
. Have you got your credit card? h. It could be a long wait.

2. Check the task in open class. The answers are: 1 -e; 2 -¢c;3-a; 4
-9;5-b;6-h;7-f,8-d.

3. Ask the students to imagine a situation in which some of these
sentences might have been uttered. For example, Take a sweater.
It could get cold. = two people getting ready to go to a football
match in winter.

4. Now, ask the students to mask the right-hand column of the matching
exercise. Working in pairs, they should try and reconstruct the
sentences with could that match the prompts in the left-hand column.



USE
1. On the board, write the following:

this evening
tomorrow
next week
next month
next summer
before | die

2. Demonstrate the activity, by telling the class a plan or wish that you
have for one of the above time periods. For example, / want to visit
Egypt next summer. Encourage them to respond with a statement
beginning That could...., It could..., or You could... For example,
That could be exciting. It could be hot. You could take a boat up
the Nile....

3. In pairs, students take turns to do the same.
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LEVEL
Lower intermediate +

TIME
40 minutes

EXTRAS
Class set of time-phrases
list and photo

238

Section B

PREPARATION
Make enough copies of text A for each group of four students. Cut each copy
into one-line strips. Copy a photo like the one below for each pair of students.

LEAD-IN ACTIVITY

* Picture associations

1. Ask your students to work in pairs. Hand out a photocopy of a
photograph similar to the one below to each pair.

2. Ask the students to jot down,
on one sheet of paper, as many
words as they can that they
associate with the picture.

* Structuring word fields

1. Ask the pairs to shout their
words to you. Write them on the
board.

2. Rub out the words. Then,
getting students to help you recall
what was on the board, rewrite the
words in some kind of principled arrangement. For example, parts
of speech in columns of different colours or in mind-map form
below. Leave this on the board as a help for the students in the

writing phase.
[effen _ggorwon-tps o’ - penderstond ity
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* Thinking back

1. Tell your learners about a childhood dream (eg, wish for the future)
you had.

2. Give each student a copy of the list below. Ask everyone to write
down key words for dreams they had at the times of their lives
mentioned in the list. Depending on the age of your learners, you
might have to adapt the list.

Dream

Last year

Three years ago
Five years ago
Ten years ago
Fifteen yars ago
Twenty years ago

 Group reflection

Ask your students to talk about their dreams in groups. In a class of
lower intermediate learners it might be helpful to write the following
language on the board:

Last year ) having...

Three years ago getting ...

Five years ago I dreamt of winning ...

Ten years ago being ...

Fifteen years ago being able to ...
Twenty years ago making ...

PRESENTATION AND RECONSTRUCTION OF MODEL TEXT
1. Keeping the same groups, hand out your strips of the model text.
2. Ask them to put the strips in order as you read the text. (Read it twice.)

Model text

With a lot more money

I could buy

a horse and a hot air balloon.
With a lot more time

I could build myself a tree house
in the old oak.

What a pity

that | don’t have

more spare time

and a lot of money.

Or am | just lucky

to have what | have?

239



240

TEXT CREATION
Ask your learners to write their own texts following the model text. If
you think it necessary, write the following skeleton on the board:

Skeleton text

With
could and B
with
could and ,
What a
that
and
Or
to ?
TEXT SHARING

Collect the finished texts and mount them, possibly along with some
photos, on poster paper for display on the wall. The students stroll
about and read the texts.

ACKNOWLEDGEMENT
The technique of mind mapping comes from Tony Buzan. See Buzan
1974 for more on this form of representation.



LEVEL
Lower intermediate +

TIME
40 minutes

| WISH | + PAST

Section A

AIM
- to introduce / wish + past tense to talk about present wishes

DISCOVERY
1. Draw the picture below on the board, or project it. Draw a thought
bubble above the person’s head and write into it / wish I ...

T wishI.D |
’ y

2. Ask your students for various completions of the sentence. For
example, | wish | had a gun. | wish | could run faster. | wish | was
dreaming.... If the students don’t come up with any ideas, prompt
them by saying, for example, gun, run, dream...

3. Write the sentences on the board. Establish that the person is
making wishes about now, (ie, the present), but draw attention to
the use of the past tense verbs: had, could, was... Explain that this
is a kind of hypothetical present.

CONSOLIDATION
1. Present the following table on a poster, or project it, and ask the
class to study it silently for about a minute.

in another country / play the piano /

! had stronger / tidier / so careless / so tired /

| was / were solve my problems / more time /

Iwish | Ilived alone / with my girl (woman, guy, man) /

1 could a flat of my own / a new bike / a new television /

Iwasn’t / weren’t | help him(her) / live in ... / remember it /

I didn’t understood it / a good friend / in love / ill /
understand it / live in peace / a coward /
have to do it / have to leave /

2. Mask the table, and ask students to write down as many
grammatically correct sentences as they can remember. Allow them
to check in pairs.
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3. Invite individual students to read out their sentences. When half of
the class have read their sentences, ask the remaining students
each to choose one particularly meaningful sentence from their
own list. Ask them to say that sentence out loud.

4. Comment on individual sentences by reacting in a natural way. For
example:

Student: I wish I lived in another country.
Teacher: Where would you like to live?
Student: In ...

USE

1. Prepare sets of about ten to fifteen cards, one for each group of
three to five students. For children, the set can be animals, eg, a
fish, a frog, a cat, an elephant, an eagle, a butterfly, a bear, an
albatross, a seal, a rabbit... For adults, the set could be the names
of famous people, such as sports personalities, actors, musicians,
politicians.

2. Organise the class into groups and give each group a set of cards
which they place face down. Each student in turn takes a card, and
makes a statement beginning either / wish | was or I’'m glad I’m not
[name of animal or person on card] and then gives a reason. The
reason cannot be repeated in a succeeding turn. If the rest of the
group judges the sentence to be well-formed and to make sense,
the student gets two points if the sentence began / wish | was ...
and one point if the sentence began I'm glad I’'m not... They keep
playing until all the cards have been used.

3. At the end of the game, ask individuals from each group to report
to the class some of the more interesting sentences that were
produced.



LEVEL

Lower intermediate +

TIME
45 minutes

EXTRAS

Class set of worksheets;

substitution table on OHP
transparency or big sheet

of poster paper

=
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Section B

PRESENTATION OF MODEL TEXTS

1. Form groups of three.

2. Hand out a copy of the worksheet below to each student. The stu-
dents work together to try to fill in the missing words.

WORKSHEET
Text A | wish | had more blow up /noise /jumped /
| wish I wasn’t . patience / planning /
nervous / interesting / lose /
| wish my fingers quiet punctual / crying /
and | wish | wasn’t thinking of " thumbs / animal /
___ my hands would keep / listening /
round the neck of the fat man putting / raising /
who had just the queue. voice / laughing
Text B [wish /wasn’tso_____ . Jjumped / tired / knee /
| wish | had the to talk to her. happy / nervous /
I wish | could hold my up high. courage / kept /
| wish | wasn’t feeling so ________ raising / head / staring /
like a kitten crying / small / lost /
in the rain. : putting / laughing

- Comparison of texts

1. Some of the students read their versions to the whole class.

2. Read out the versions below. Tell everyone to check their texts
against the originals.

Model text A

I wish | had more patience.

| wish | wasn’t nervous.

| wish my fingers would keep quiet
and | wish | wasn’t thinking of
putting my hands

round the neck of the fat man

who has just jumped the queue.

Model text B

I wish | wasn’t so nervous.

I wish I had the courage to talk to her.
I wish | could hold my head up high
and | wish | wasn'’t feeling so small
like a kitten

lost in the rain.
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NOTE
In the texts above were/weren’t could be used instead of was/wasn'’t.

TEXT CREATION
1. Learners write their own texts using those above as models. Make

it clear to them that they should follow the same grammatical
framework (I wish ...), but add their own ideas and ending.
2. They can then read their texts out loud.



REPORTED SPEECH

LEVEL Section A

Intermediate +

T'ME_ - to introduce reported speech with a focus on the past
40 minutes .
DISCOVERY
1. Copy and distribute - or project - these pictures and these speech
bubbles.

2. Ask the students to match the speech bubbles to the pictures and
to compare their answers with a neighbour. Check the answers in

open class. The most likely answers are:

[a] [b]

She said she
hasn’t been
feeling well.

She said she
hadn’t been
feeling well.

She says she
hasn’t been
feeling well.

3. Ask students if they can explain the choice of tense, both of
says/said and hasn’t/hadn’t, in each case. They can discuss this
briefly in pairs.

4. Elicit the students’ ideas, and establish that the choice of tense
depends on both the time of “saying” and the time of “not feeling
well”. When reporting speech, the choice of tense depends on the
relationship between (a) the present moment, (b) the moment of
reporting, and (c) the time of the events that are being reported. In
(1) they are all the same, ie, now. In (2) the time of the event is the
same as now, but the time of reporting is then. In (3) they are all
different, ie now, then and before then.

CONSOLIDATION

1. Copy and hand out - or project - the following jumbled dialogue.
Alternatively, copy it and cut it up into its individual lines, so that
the students can physically manipulate it. You will need one set of
jumbled lines for each group of three students.
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Well, | downloaded it myself.

You told me you had written it yourself.
What’s wrong with it?

What’s the problem?

No, you didn’t. | found it on the Internet.
It’s about your English homework.

1 did.

The actual order is the following:

What’s the problem?

It’s about your English homework.
What’s wrong with it?

You told me you had written it yourself.
I did.

No, you didn’t. | found it on the Internet.
Well, | downloaded it myself.

2. Once the students have ordered the dialogue, ask them to imagine
the context in which it occurred.

3. Ask the students, in pairs, to write, rehearse, and perform a similar
dialogue based on one of these situations:

1. An employer discovers an employee has lied in his or her job
interview.

2. A parent discovers their child was lying about what they did last
Saturday night.

3. A customer complains to a car salesman about the car that he or
she bought, which was supposed to be new.

USE
1. Tell the class the story of how someone misled you, or lied to you,
or tricked you in some way. For example:

Once, | rented a room in a flat. The person who rented it to me told
me he owned the flat. In fact, | soon found out that he didn’t. He
was sub-letting it. What’s more, he didn’t have any money himself.
He was depending on me to pay all the rent...

2. Invite the students to ask you more questions about the situation.
3. Ask students to think of a something similar that happened to them,
or to someone they know. In pairs or groups of three they take turns

to tell their story. Encourage the listeners to ask questions about it.

4. Ask for volunteers to tell some of the best stories to the whole
class.



LEVEL
Intermediate +

TIME
60 minutes

EXTRAS
Several copies of the
model text

Section B

LEAD-IN ACTIVITIES

* Spot the lies

Write some statements about yourself on the board and get your
students to decide whether they think they are true or lies. You score a
point when the students consider something that is true to be a lie and
vice versa. If the group cannot decide, take a majority vote. For example:

Teacher: My grandmother was born in Ireland.
When | was a child, we kept chickens in our cellar.
I once travelled round Cornwall on a tandem bike.
My favourite series on TV is ... -
| hate spinach and would never eat it.

* What’s your score?

1. Tell the students to pick a partner they do not know very well.

2. Both write down five sentences which they then read out to their
partner, who guesses whether the sentence is true or a lie. The one
who guesses scores a point for each correct guess. For example:

Student 1: When | was a child, | had a cat as a pet.

Student 2:  True. :

Student 1: No, it’s a lie, | always wanted to have one but 1 was
never allowed to keep a pet. (No point for Student 2)

3. Get the class into a circle. Each student reports their score and
gives just one example of something they guessed wrong. It might
be helpful to write the following on the board.

Hisako/Alain said she/he had...
had met...
had been to ...
I thought it was a lie (true), but it’s true (a lie).

PRESENTATION OF MODEL TEXT

1. Put three to six copies of the model text up on the walls around
your room. There should be at least one copy for each three
students. Ask your students to copy it onto sheets of paper which
they must leave at their desks or tables. That is, since the text is
not in large lettering, everyone has to get up, read part of the text,
go back to their seat, write down what they remember, go back to
the text and read a bit more, and so on.

Model text

He told us he had an uncle in Japan
and he said

they had spent their holidays in
Hawaii
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Track,

iy

and he added

that his father had bought a Porsche
and he told us that they had a house
as big as the school building

but then we found out

that he was just like us,

but a liar.

2. When everyone has finished, read out the text. Students check their
copies. (Perhaps, as you read, stroll around and check that
everyone is producing an accurate copy.)

ACKNOWLEDGEMENT

We learnt this technique from Mario Rinvolucri.

TEXT CREATION

Everyone writes their own text based on the model and presents it to

the class.

* Lies don’t pay

1.
2.
3. Allow a few minutes for the class to think about a time somebody

Tell your class about a time you or somebody else told a lie and
regretted having done so.
Write the key words from the story on the board.

lied. It does not matter whether they experienced the situation
themselves or whether they heard/read about it or saw it in a film.

. Tell them to write about the situation using key words only. Give an

example.

. Ask a student for his or her key words. Write them on the board.

Invite the others to flesh out the story individually or in groups.

Variation
If you work with adults you may want to use the following model text:

My new acquaintance told me

he loved parachuting

he said he went to the theatre

at least once a week

he added that he had played in an
orchestra some time ago

and he mentioned

that he had travelled all over the
world,

but he forgot to tell me

that all these things

had only happened inside his head.



LEVEL
intermediate +

TIME
45 minutes

IF- CLAUSE + PAST

Section A

AIM
- to introduce the second conditional, statements and questions

DISCOVERY

1.

Write the following question on the board: If someone gave you a
magic lamp, what would you wish for? Check the meaning of magic
lamp and wish (by reference to Aladdin, perhaps). Ask the students
to think silently for half a minute. Elicit ideas from volunteers. As
they suggest things - such as a trip to London, or a mountain bike
- reformulate these in the form of complete sentences: Nino would
wish for a trip to London. Carla would -wish for a mountain bike.

2. Write some of the students’ ideas on to the board, in the form of a
complete second conditional sentence:
If someone gave Carla a magic lamp, she’d wish for a mountain bike.
3. Establish that this is an imaginary situation. Draw attention to the
past-tense verb in the if-clause = the hypothetical present. And
point out that she’d is a contraction for she would.
4. Ask each student to write a full sentence about their own wish,
using the pattern: If someone gave me ..., I'd...
CONSOLIDATION
1. Copy and hand out - or project - the following table:
If someone | liked asked me for... I'd feel...
someone | didn't like asked me to ... I wouldn’t be...
someone | didn’t know told me to.... tell them to...
called mea... say....
invited me to ... try to..
offered me .... pretend to ...
refused to ...

2. Construct an example sentence using the table. For example, If

someone | didn’t know offered me money, I'd be suspicious. Invite
the students to ask you why, and give a reason.

. Ask the students to do the same, ie, to construct four or five

sentences based on the table, working individually. Then, in pairs
or small groups, they take turns to read them to one another, and
to ask further questions about them.
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4. Ask individual students to read one or two sentences out to the class.
USE
1. Write the following rubric on the board:

brave
generous
How honest are you?
adventurous
romantic

2. Tell the class that they are going to conduct a survey in order to
answer one of these questions. First they will need to devise
multiple choice questions. Give an example for brave:

If you saw someone being mugged in the street, would you
a. call the police?

b. go and help them?

C. run away?

3. Organise the class into groups, and assign an adjective from the
rubric in Step 1 to each group. Ask each group to prepare four or
five questions for their adjective. Assign a letter (A, B, C, etc) to
each person in each group. Re-group the class by asking all the As
in the class to sit together, and all the Bs, and so on. Once they are
re-grouped, they take turns to ask their questions to each member
of the group, and to note down the answers.

4. Students now go back to their original groups, and report their
findings. They then prepare a summary of their survey, consisting
of sentences such as:

If they saw someone being mugged, most people said they would
call the police...

Individual students from each group then read out their summaries to
the class.



LEVEL
Intermediate +

TIME

40-50 minutes

EXTRAS
None

Track,

Section B
PRESENTATION OF MODEL TEXT

1

2

3

[N

. Read out the model text twice. Your students should not write
anything down. :

. After the second reading, they try to reconstruct the text
individually.

. In pairs or groups of three, students compare notes. Each
group/pair agrees on a full version.

. They read their texts back to you.

. If there are discrepancies from the model text, read it again to allow
for another check.

Model text

If they asked me to cut my hair
I’d grow it long.

If they told me to tidy up my room
I’d make a mess.

If they ordered me to study harder
I’d burn my books.

But the trouble is

that they leave me alone

and | hate them for that.

TEXT CREATION

1

2

. Give your students the following skeleton text and ask them to
write their own texts. Instead of //me the students may, of course,
use he/him, she/her, we/us, they/them.

Skeleton text

If they asked me
I’'d
If they told me
I’'d

If they ordered me
r'd
But the trouble is
that
and |

. Publication of texts.

Variation
If you work with adults you may want to use the following model text:

If she asked me
to give up cigarettes,
I’d start smoking cigars.
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If she told me

to help with the washing up,
I'd break all the plates.

If she asked me

to do the shopping,

I’d spend the money in a pub.
If she asked me

to stop eating chips

I'd gorge myself on them.
But she accepts me

the way | am

and that drives me mad.



LEVEL
Intermediate +

TIME
30 minutes

GERUND

Section A

AIM
- to introduce gerunds (-ing forms) as clause subjects

DISCOVERY

1.

Write the following sentences on the board:

Making grammar mistakes is OK.
Speaking English is the best way of learning it.
Learning a language is like learning to ride a bike.

. Ask the students if they agree with these statements. They can

discuss them in pairs first, but there should also be an open class
discussion. So long as students are showing interest in the topic,
let this discussion continue.

. Use the sentences to highlight the use of -ing forms as subjects of

the sentence. Ask the students what the subject of each sentence
is, ie, Making grammar mistakes, Speaking English, Learning a
language. Point out what these subjects have in common - they are
all formed from verb + object combinations, where the verb is in
the -ing form (also called a gerund).

. Elicit some other possible statements about language learning,

beginning with -ing forms. Provide prompts if necessary, eg, Learning
vocabulary... Passing exams ... Being corrected.... Doing homework ....

CONSOLIDATION

1.

Hand out (or project) the following fragmented sayings and ask the
students, working individually and then comparing in pairs, to
match the two halves.

Knowing that something is true
Embracing uncertainty

is better than never trying at all.
is like halving it.

Trying to do something and failing
Sharing a problem with someone
Learning a new language
Travelling towards your destination

answers are:

Knowing that something is true
Embracing uncertainty

Trying to do something and failing
Sharing a problem with someone
Learning a new language
Travelling towards your destination

is better than arriving there.

is not the same as experiencing it.
is the first step to inner peace.

is like making a new friend.

. Check the task, including any unfamiliar vocabulary. The expected

is not the same as experiencing it.
is the first step to inner peace.

is better than never trying at all.
is like halving it.

is like making a new friend.

is better than arriving there.
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3. Organise students into pairs. One of each pair masks the above
table, while the other reads the first half of one of the sayings (such
as Learning a new language...). Their partner tries to complete it.
After they have attempted all six sayings, they should change roles.

USE

1. Take one of the sayings from the Consolidation section and ask
students if they agree with it, and why, or why not. Ask them if they
can think of a real-life example that might prove or disprove the
saying.

2. Organise the class into small groups and ask them to continue
discussing the sayings. Do they all agree that they are true? If not,
why not? Can they think of real-life examples?

3. Ask a spokesperson from each group to report to the class some of
the more interesting points that came up in their discussion.



LEVEL
Intermediate +

TIME
2 lessons of 40 minutes
each

EXTRAS

Class sets of the table
below, the cut up model
text and a copy of the
skeleton text for each
pair; 30 slips of adhesive
paper (or use Blu-Tack);
felt-tip pens; visuals
(photos, drawings) for
collages

Section B

PREPARATION

Photocopy the model text: you need one text per group of four
learners. Cut the text up line by line. Write words (see Presentation of
Model Text, Step 2) on slips of paper, one word per slip, written rather
small so that the students have to get up if they want to read them.

Lesson one
The aim of this activity is to make students aware of sensory areas and
their own use of and preferences for certain ones.

LEAD-IN ACTIVITIES

1. Tell your students that different people frequently call to mind very
different kinds of sensory experiences when a word makes an
impression on them. Thus a word like bell might have a very strong
visual impact on a person, who may literally see a colour picture of a bell
when they ‘think’ of this word. Whereas another person, might actually
hear the sound of the church bell of the village in which he used to live
years ago. A third person might actually have the feeling of touching the
metal surface of a bell. And there are people who may have two or more
different kinds of such vivid sensory memories at the same time.

2. Give each student a grid (below).
3. Tell them that you are going to read them a list of words (see Step

4). They should write each word in the column on the left and tick
the sensory area(s) that they link the word with.

word visual auditory kinaesthetic gustatory olfactory
(seeing) (hearing) (feeling, (tasting) (smelling)
touching,
moving)
bell

4. Read out the following words to your class (or any words you want):

wind - bunch of flowers - beefsteak -
modern painting - mushroom - lake - bike -
mother-father-belt-pop music-cat
chocolate bar
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5
(&

5. Ask your students to compare their results in groups. You could

write the following guiding questions on the board:

Which word(s) mostly triggered off the same sensory memories in the group?
Which word(s) triggered off the most different sensory memories in the group?
From your results, would you say you are the kind of person who
experiences most through what you see, what you hear or through
what you can touch or feel?

How far do your findings correspond to what you expected?

- Stem sentences

Present the following prompts and ask your students to write
sentences and read them out later. They might wish to include some
of the nouns from the grid above but they should also use other
words. For example, Smelling horses makes me think of Western films.

Listening to
Hearing
Watching
Seeing
Feeling
Touching
Smelling
Tasting

makes me think of...
brings back memories of...

PRESENTATION OF MODEL TEXT
1. Form pairs and give each a copy of the skeleton text below.

Skeleton text

Listening to

talking about the

you wanted to and never
makes me

of the that | wanted to write
and never

It also brings back of

| wanted to better

and never

/ if | will ever

say the to you

that I’d to say.

2. Stick slips of paper on the walls of your room. Each slip should bear
one of the following words:

get to know like song
memories things truth
wonder did book
think did say

you letters intended



cross summer holidays make

finished chocolate pudding tasks
bamboo bridge have , happy
people poem sing

3. Get your students to complete the text by walking around the
classroom searching for the words they need. Tell the students that
there are more slips than gaps.

4. Ask the pairs to read out loud the texts they have created.

Lesson two
PRESENTATION OF MODEL TEXT
Read out the text below just once.

Model text

Listening to you

talking about the bamboo bridge
you wanted to cross and never did
makes me think

of the letters that | wanted to write
and never finished.

it also brings back memories of people
| wanted to get to know better
and never did.

| wonder if I will ever

say the things to you

that 1'd like to say.

RECONSTRUCTION OF MODEL TEXT

1. Arrange your learners in groups.

2. Hand out the cut-up model text to each group.
3. Ask your learners to unjumble the strips.

TEXT CREATION
1. Write down the following words on the board.

Listening to ... (Hearing ... / Watching ... )
makes ... of

It also brings back memories of ...

| wonder if ...

2. Ask your learners to write a text based on the model.
PRESENTATION OF TEXT
1. Ask your students to create a visual (collage/drawing etc.) which

they think fits the text they have created.
2. Display the texts and the visuals in class.
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LEVEL

Intermediate +

TIME
30 minutes

RELATIVE PRONOUNS WHO, WHOSE

Section A

AIM
- to introduce the relative pronouns who and whose in defining

relative clauses. ‘
DISCOVERY
1. Write the following question on the board, checking any unfamiliar
vocabulary, and ask students to think of the answer:
What do you call a man who has a seagull on his head?
When the students have exhausted their ideas, tell them the answer:
Cliff. If necessary, explain the joke, ie, a cliff is a high rock with a steep
side by the sea, and it is also a man’s name.
2. Do the same for this joke:

What do you call a woman whose hair is purple? (Di).

3. Use these jokes to illustrate the relative pronouns who and whose.
Show how who takes the place of the subject pronoun he.

What do you call a man - ke has a seagull on his head?
What do you call a man who has a seagull on his head?

And that whose takes the place of the possessive adjective her (or his):

What do you call a woman - her hair is purple?
What do you call a woman whose hair is purple?

CONSOLIDATION

1. Hand out - or project - the following jokes, whose answers have
been jumbled. It will help if you read out the column of answers
first asking the students to listen carefully for clues in their
pronunciation. Ask the students, working in pairs, to match the
questions with the answers. Allow students to use dictionaries if
they are available.

What do you call a man whose hair is cut short? Matt
What do you call a man who floats on water? Mike
What do you call a man who is very honest? Claude
What do you call a man who has a paper bag on his head?  Rob
What do you call a man whose face is scratched? Sean
What do you call a man whose voice is very loud? Frank
What do you call a man who lies on the floor? Russell
What do you call a man who steals things? Bob



2. Check the task, asking the students to explain the jokes, if they
can, and explaining them yourself, if they can’t. (A mat lies on the
floor; mike is short for microphone; if someone has been clawed
they have been scratched; to rob is to steal; if someone has been
shorn their hair has been cut short (but note that the pronunciation
of shorn and Sean is the same only in standard British English); if
someone is frank they are honest; a paper bag rustles; and things
bob when they float on water.)

3. Ask students to cover the questions, and then, working in pairs, to
try to reconstruct them from memory, using the answers as clues.

4. Ask the students if they can invent some jokes of their own, of the
same type. To help, here are some more names that have other
meanings (ie, they are homographs or homophones): Mark, Pat,
Bill, Will, Jack, Doug, Rod, Herb, Earnest, and Gail, Carol, Mona, Eve,
Joy, Shelley.

USE
1. Write the following table on the board:

I have a friend who...
brother whose...
sister
etc

| know a person
someone
somebody

2. Demonstrate the task by constructing a true sentence based on the
table. For example, I have a friend who lives in a lighthouse....

3. Pause at this point, and say nothing until a student volunteers a
question. Note that you needn’t ask for a question: your silence will
be sufficient. Answer the student’s question and wait for more to
emerge.

4. Ask the students to construct their own true sentences using the
table and to write these down. Then ask for a volunteer to come
and sit in a seat at the front of the class, and to read their sentence
aloud. They should then answer any questions that are directed at
them (or, if they don’t wish to answer a particular question, should
simply say No comment). When their topic has been exhausted, ask
for another student to come forward, and so on.
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LEVEL
Intermediate +

TIME
50 minutes
EXTRAS

A cassette of soft,
meditative music

260

Section B

LEAD-IN ACTIVITIES

* A person I'd like to get to know

1. Ask your students to write down the name of a person they would
like to get to know. Allow two or three minutes.

2. Ask them for the names they have come up with, write them on the
board and ask them why they would like to get to know these people.

* A daydream

1. Invite your students to accompany you on a short trip. Tell them to
sit comfortably with their backs straight. Begin to play some soft
meditative music and guide them through a visualisation, for
example:

I want you to imagine that you are sitting in an aeroplane ... the
plane is taking off and you lean back in your comfy seat .. the plane
is going higher and higher and you can see the blue sky ... you
relax and lean back and dream ... and after some time you can feel
the plane slowly going down and down until you feel it touch the
ground and come to a standstill.

When you now get off the plane, you can see this marvellous beach
with palm trees right in front of you. There is a small path which
you follow down to the beach. You can feel the sand under your
feet, the warmth of the sun on your skin and you hear the wind in
the palm trees and the waves of the ocean. And there, right on the
beach, a person is looking out at the sea, and when this person
turns round you see that it is someone you have wanted to get to
know for a long time. And you both sit down in the warm sand and
begin to talk. Take all the time you need for your talk...

(Allow two minutes)

... Now as the sun goes down, you realise that the time has come
for you to say good-bye, and you slowly walk back along the little
path to the aeroplane that is waiting for you. And you get on and it
slowly takes off and safely takes you back to our classroom here.
And while you are slowly coming back you very clearly remember
the person you got to know on the beach in that foreign country.
Come slowly back now and open your eyes with a feeling of
freshness and joy.

2. Ask your students to share what they experienced, in pairs. Some
might even be willing to share with the whole group.

Variation
1. Suggest that everyone writes down key words about their
experience during the creative visualisation.



2. Form pairs. Student A tries to guess from the key words who
Student B met, what they talked about and so on. B comments on
the accuracy of A’s guesses. Then B guesses about A.

PRESENTATION AND RECONSTRUCTION OF MODEL TEXT

Display the model text. Omit all occurrences of who and whose.

Elicit the missing words.

. Read the text out loud.

. Cover up or rub out words of your choice (eg, all the verbs).

. Elicit a reconstruction of the text. Do this three or four times.
Delete different words each time.

. Leave more and more gaps until no prompts are left and students
are repeating the whole text from memory.

viph WIN —

(2]

Model text

I’d like to get to know

a woman

who has golden eyes

who wears snakes as necklaces
whose pet is a toad

whose friends are sorcerers
and who,

if | want her to,

slips into a bottle

| keep at my bedside.

TEXT CREATION
1. Display a skeleton of the model text. Students write their own texts.

Skeleton text
I'd like to get to know

a
has
wears
pet is
friends
and
if I want to

2. Publication of texts.
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TEACHER’S QUICK-REFERENCE
GUIDE



TEACHER’S QUICK-REFERENCE GUIDE

1.1 Language of description Lower Intermediate + 15
1.2 Something is the colour of / something smells, Lower Intermediate + 20
sounds, tastes like
1.3 There is/there are Elementary + 25
1.4 Something/anything Lower Intermediate + 31
1.5 You’d better + bare infinitive Lower Intermediate + 36
1.6 How long did it take you ...?/him ...? It took him Lower Intermediate + 40
1.7 Used to Lower Intermediate + 45
1.8 I’d rather be ... than ... Lower Intermediate + 50
1.9 Superlatives Elementary - Lower 54
Intermediate -
1.10 Comparisons, look good/smell good Lower Intermediate + 58
1.11 Negative + want somebody to ... Intermediate + 63
1.12 Do you mind + object + -ing Intermediate + 68
1.13 To have a try at ... -ing Intermediate + 73
1.14 Too + adjective, imperatives Elementary + 77
1.15 ... felt like... -ing Intermediate + 83
1.16 Hear/see + object + bare infinitive Lower Intermediate + 87
1.17 Possessive ’s / of Elementary - Lower 92
Intermediate
1.18 Adjectives/adverbs Lower Intermediate + 97
1.19 Gerund after prepositions Intermediate + 102
1.20 It’s high time/It’s about time somebody did Intermediate + 106
something
1.21 | wonder why/when ... Intermediate + 110
2.1 Present perfect Have you ever ...? Lower Intermediate + 117
2.2 Present perfect continuous Intermediate + 122
2.3 Present tense for narration Intermediate + 126
2.4 Present perfect (completion) Lower Intermediate + 130
2.5 Past passive Intermediate + 135
2.6 Going to Elementary - Lower 141
Intermediate
2.7 When + present Intermediate + 146
2.8 Past simple and progressive Intermediate + 150
2.9 Might Intermediate + 155
2.10 While + past progressive Lower Intermediate + 160
2.11 Third person -s, doesn’t Elementary 164
2.12 Past tense for narrative, questions about the past Lower Intermediate + 167
2.13 Present perfect (Have you ever ...?) (revisited) Lower Intermediate + 171
2.14 Present simple, affirmation and negation (/ like / | Lower Intermediate + 175
don’t like), defining relative clause

264



3.1 Questions Lower Intermediate + 183
3.2 What is + adjective? Elementary - Lower 188
Intermediate
3.3 Questions with do Elementary + 191
3.4 Questions in the third person singular, adverbs of Lower Intermediate + 196
frequency, taste/smell of, feel/look/sound like
3.5 Which as interrogative pronoun Intermediate + 199
3.6 Who does it belong to? Lower Intermediate + 204
4.1 If + present progressive (first conditional), Intermediate + 211
imperatives .
4.2 Whenever Lower Intermediate + 215
4.3 If- sentences + past perfect (third conditional), Intermediate + 220
statements and wh- questions
4.4 Reported speech Intermediate + 224
4.5 If- clause for unreal non-past situations intermediate + 228
4.6 Reported commands Lower Intermediate + 232
4.7 Could for possibility and hypothetical ability Lower Intermediate + 236
4.8 | wish | + past Lower Intermediate + 241
4.9 Reported speech Intermediate + 245
4.10 If- clause + past (second conditional) Intermediate + 249
4.11 Gerund Intermediate + 253
4.12 Relative pronouns who, whose Intermediate + 258
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