
4

EIF Framework 
(Please answer in full sentences and in your own words) 

 
 

1) How many language skills are there in English? What skills can we teach using the 
EIF Framework? 

 
 
 
 
 
 
 
 

 
 
 
 
2) Please describe what EIF stands for and summarize your understanding of the 

framework. 
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Hi, James. 
Hi, Reader. 
How’s it going today? 
Not bad, how about you? 
Fine.  Listen. 
Yes?
I was wondering if you could talk a little bit about dialogues and role plays. 
Sure…

Dialogs and role plays are essential tools in helping our learners build a solid 
foundation of competence and confidence.  When used properly, they can 
simulate a real conversational situation and provide learners with the language 
and the structure they need to be successful in real encounters. 

There is one important distinction between the two.  Simply put, dialogs are 
tightly controlled conversations while role plays tend to be a lot freer.
When we use dialogs, we provide our learners with not only the language of the 
conversation, but also the order in which it’s delivered.  When we use role plays, 
the learners themselves determine the language and the order in which the 
conversation unfolds. 
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Dialogs

Of course, we must first think about what the dialog is going to be about.  Where 
does it take place?  What are our learners’ needs?  How does the dialog support 
the objectives of the lesson? Here are also some other considerations… 

Simulate reality:  How do we construct an exercise that simulates reality 
in design and delivery?  Can we use realia (props)?  How does body 
language come into play? 
Provide support:  vocabulary, grammatical structures, and pronunciation 
may be areas they need help with.  Do they understand the context and 
the content before practicing the dialog? 
Engage the learners:  Where’s the language coming from?  Are the 
learners giving us the vocabulary?  How much can we elicit from them?  
Do they have plenty of opportunities to interact with the dialog as a class, 
in pairs, etc? 
Authentic language:  How do we balance the need for authenticity with 
the level of our learners?  How can we keep it authentic while keeping the 
dialog within reach of our learners? 
Keep it simple:  If the purpose is to build confidence and competence, 
how does the dialog reflect that?  Is it too long?  Are the exchanges too 
long or complicated?  Do we need to use several dialogs to simplify the 
acquisition of each component? 

When delivering a dialog, the exact manner may depend on the level of the 
learners.  Here are some possible steps in dialog delivery: 

 Low Level Learners:    Higher Level Learners:
 Set Scene     Set Scene 
 Focus on meaning (vocab, etc)  Focus on meaning (vocab, etc) 
 T reads whole dialog   Ss read whole dialog 
 T elicits understanding & helps  T elicits understanding & helps 
 T reads line by line and Ss repeat  Ss read line by line; T assess 
 T reads Person A; Ss Person B  If necessary, whole class reads  

through
 T reads Person B; Ss Person A  Pair practice 
 ½ Ss Person A; ½ Ss Person B  Practice in front of group 
 Pair Practice     Focus on how to  

change/alter/modify 
 Practice in front of class 

Some variations to try: 
� Cut the dialog into strips and have Ss put it in order. 
� Provide partial dialog and Ss fill in the blanks. 
� Provide 1 side of the dialog and Ss (in pairs) come up with the other side. 
� Provide a context and in small groups, Ss come up with the dialog. 
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� Have 3 people instead of 2 dialog. 
� Create a group dialog with T guidance. 
� Use a picture sequence and have Ss write up their own dialogs following 

the sequence. 
� Provide a word list, examples of grammatical structures to include, outline 

and have Ss write their own. 
� Show an example -of a “typical” dialog and have Ss write their own using 

the example as a reference. 

Role Plays

One of the short-comings of dialogs is the chances of an authentic conversation 
really happening in the way the dialog is taught are, well, not very likely.  Thus 
preparing our learner for the “real world” may start with dialogs, but should end 
with role plays. 

Role plays are designed to give learners the opportunity to stand on their own 
two feet.  We offer the scenario and they act it out according to their own abilities 
and understanding of the situation.  Here are some additional considerations… 

Assess:  How do we assess how well they did?  Are we assessing the 
fluidity?  Fluency?  Accuracy? 
Create Opportunities:  How many times are we going to have them role 
play?  Do they “practice” in small groups before doing it solo?
Teach:  What language or help do we need to provide them with in order 
for them to be successful? 

Their level determines how much help we give them.  Obviously, low-level 
learners need more support than higher-level learners do. 

High Lower Level      � Partial Dialogue, substitute 
phrases,
Support     key vocabulary, grammar      

 Intermediate � Key vocabulary, grammar, idioms 
 Level 
Low
Support Higher Level � Situation, key vocabulary, idioms 

Some variations to try: 
� Brainstorm words, phrases and structures that the Ss may use when role-

playing.
� Use the role play to asses what they know and then teach them what they 

lack.
� Use role plays as a review from the previous class. 
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� Use role plays as a means of exploring emotions and their effects on 
language.

� Tape the role plays have the Ss listen to them to make any necessary 
changes.

� Use role plays as a warm up, pace changer, closing activity. 
� Ss practice role play by cocktail with color coded cards signifying what role 

to play. 
� Ss practice in small groups, pairing off with several group members before 

doing it in front of the class. 

Wow, it looks like these two techniques can be really useful. 
They sure are! 
But I also get the feeling that there’s a lot to consider when deciding what 
to do. 
There is, but it becomes easier with practice. 
Well, thanks for the tips. 
No problem. 
See you in class? 
I’ll be there! 
�
�
�5�'��	�
������
�
2��$������
���������9���
���	
����$;!��
���
�	��������$�������
�������
�0F/��
�����
���������"	��
%�	$�������$���������� ������9
�����9��
��������������
�	�� ����
��
����������$��������
�	�
	���������������0F/��
�����������	
�	��$���#���	���������
�����	�������$���.

�
� 	��
������!��$�!
�C���
���������
��+��;+�������+��;+���"�	�
��	
���
��"����
��������
�
������������4��
�
�
��
�
����� �����
�
��	
������!�
�"� 
��
�����9���
�#�0/8��
�	�
	����9
�����""�� ������
�������
��
���"���

��	
������
�
�
� ���	 �� 	
���F�����
�%����%� �������
���"�
� �%
	
�
�
������������
���������� �
��������
� �����6��

“OK, today we have been learning about rules. Now, discuss.?�
B!9�� ��
���������%� �������
���/�	��#�%����
3����
����
� �
3�
�����
��������� ��#�����
�
����#�%�������� ��
��	
�
� �
3�
��������
����� �
���������
����� �����1��
�
2�� �
����� ������������
!��
��������0/8���� �����#�
� ��

�������	 �� 	
���
����� ��
�
 �
����� ����%�
��������
��
�	�
	�����������
���
����$��������
������
���	�
������ ��
���
�
/�	�
3����
#�������������������C�	
����
�	�
	����9
����
�����������
��!� ������������
 ��"�	����8
�	�
	���� ���!�������� ��������
!��
�������������"���
��
���
	���	 �� 	
����
�
����9���
�����	��	���
�
��/�	����
�������	���
���	�����
�����9��
#�
� ��� �����9
�.������ ���
������� ��"�	���!
���9������
����� 
��������	
��������

�>���� ��?�����	� ����2�
�
� 
��������	
���� �����$���
�;
��
��&���!� ����
�!
�
"�������������9�����
���"�%
�	����
������� ��"�	����B�
��
��
	���� ���!
���
����
	���	������$
�� 	
�����.����9
���� 	��

- 174 -



�
�

���%
	����
����&������
�� 
��������	
�������"����%; ������9��
������������� �����#��
��
	�
"���;������	�������	����L
	��
��	�!������
�!
�
"�������������9�����
�����%
�	�����������
 ��"�	�����"�
	�����#��
��.�� �
���
��	�������	����L
	������9
�����	 �� 	
���
!��
��-	�9��
�
�
�	�
	��%����$

�
3�	
�����������
�����
�����	�� �
���
�	�>���� ������������?��������
>�	� 
?�"�	��	�����������
�%
�	�����"�������� ��"�	������
�

�	

5��.�,���
���
��
�
�
%����������.�
�$����������� �����������"�	���������	� �����
����$
��%�	���
�
� 
���	

5��.���0��0
���
S$��%�������� �������
�"����%��������	�
	�������9

����
��
���
�����6�

� ���	��	���
�9���! ��	
�����
3�	
�������
� ��		
����	�� ���������
� ��		
���%�	���	�
	�
� !��
����� ��
#����
#�����"������
3�	
�������
� ���	��	���
�	
����
	�=�
�	

��"������
�
��G�

S��
��!����
������
�$� ��
	������������� �
�	
���	���	��
��
��%�
���
�
���	
�
S����%�	
�
����"�%�����
�>����
�
	?����
�
��.�����	

5��.��
������
+G��:�����
��	���	
��"���
�
�� 	���
�6�

� ����
�	��������$��!� ��������
	
�����A����9������������
� ����
�	�����
�������
%��!� �����
	��
� �������������������$�

�G��-	�9��
��%�
��"�	��� �
��������
�	����
�9���! ��	
�=%�	���������	��
�����	��	���
�"�	���
�
��� �����G���

��

�����
3�	
�����
��
�9
���
�G��D�9
���� �
������9�	�
�
��"�����	� ����
�����
3�	
�����
��
�9
�� �������
�9���! ��	
��
�G��:
������ �
�����
9
������	��
��
�������$
���
���
�9
�� ��
	�������
�
�$	��
��encounter 
���0���
���
,
����
	�6���
��	�!���������� 	
��	����� 	
�M� �������
��
���
�����������������
������	���M�
�
�	������������� 
M�%���������"����%������
�M�
�����������"	����� �
�����"�9���! ��	
���

�
��	
��
�$��%M���LL��������
F��
	�
����
A��9���
�6������
��9
	�������"�����9���
��"�	�!
����
	�M���%�	������
�
�$	��
��internalize/fluency�
���0���
���
�����
9
��6�����	����9
	�������M����
�M���"�	�����������M��������������=9�� 
�����	�"��������
����9���
�GM�����������M���3
	��=>���$�������	�
?GM�	��
����
�M����� �������
�
*
����
��
���
�����
���
C
�
#�*�9�������-�*��C
�
�=+TT�G���Conversation Strategies: Pair and Group Activities for 

Developing Communicative Competence���,	����
!�	�#�E26�-	��8��� ����������
���
�
C����
#�/	
�
	�$
�=+TO�G���Keep Talking: Communicative fluency activities for language teaching.��
���!	���
6����!	���
�<��9
	���
�-	
����
�
����;,
���B��
�#�� �
�=+T��G���Communication Starters and Other Activities for the ESL 

Classroom���:�
%�	�#���6���
���
�-	
����
�

- 175 -



�
�

2
����� 
��"�	�.�
�$����8
������
�

���9

������"�	������A���� ��
�����
�	�
	�6
-���
	��
,���$!��	�A����
!��	��
-�%
	�������
E��
���
� ��
��������
	�����
4
�
�	���
=F��
	�
�A���� ���
G�
�����%�	
������

-	
�
��������
B9
	�
���A--2��
D 
���.�
�$
	��
B!�
	9������
�
�����	��
0���������
D�9����%�	$��

���"�	�
�
�	�
	������
� �
�

�
2���$A-��	A.��	
�����9��
�
8
�	�
	���	
�
������
8���
�����
4
������
*����������
�%	����%�
�
.��	
;2
������
-	
������

�

-	�9����������	� ����
��"�	��
�	�
	������	�����
��������
	����L
����� ��
6�
-��	�����9���
��
�����%�����9���
��
F�"�	���������������9���
��
B�����������9���
��
*������! �������
-	�!�
�����9��������9���
��
.
� 
����������9���
��
-	�5
���%�	$�
.�	��
�������
	��������
.������9�� ����	
�
���������

4��
����
�
,��	�����
���
,���������
���������
��$������9��
��
.��9
��
	�� ���
2-4�
/�
����	����
�
�

4
��;��"
�
��� ��
	��
=>�
��
	
�� 
��?G�
03�
	�
�������	���������
���� ���
�
'
%��	

��
E��
��
E�� 
������
8
��
	A5� 	����%	������
.$���

�
�	
������	
��� �
�����	� ����
��"�	��
�	�
	�6�
2	
�� 	
�� ���� 2
�
��������
�������
	A�
���
	�
.
��������
��� ���������
����� ���
����"����
��"�	�������

D�9
����
%�	$�%�����	
� �	
����
�����"����	
���
 �
�����	� ����
������	
��	��!��$����
	�

-	�5
���%�	$� 4
�
�	����	�5
���;F��
	�
�#�
����
�����	�������� ��
� ,	���������
�	
���%�	����������
������	����
.�
�$
	�� � ��
��������
	�����
���� ���
;!��
���
�	����� -
	������L������
8
��
	;%	�����A
;����� .�� �����������	��
����
�
���9
	���������	��
	��A���
	9�
%���A� !���� -	�9���������
���������
��"�	�	
"�
����������	�����
�
���������
�%�����"�� �
���������
L��������	� ����
��"�	�	
��� �
����	����%�������
	��� �
��������	
��	������
"�	��!�9
�
�
��
������	� ���
�	�
	��
.�	����
-��$���	���=����	�������G�
�����������	����	����� 	
��=!
�����	��	�����
��	���
�������	� ��#�
���G�
.����� ��������9
�=!
����
��	��� ��G�
�� ����""�!
��J�#��J�#�
����
-��	�#���	

J��
�����
�������������� ���;�.2B-�
,�
�A��	��M�
9
	
��
�%
�	����HHHHH��
�������
��	� �#�
����
.��
��
�
� ���9
�J�����$
������
8�$
�A�����$
�;"�������
����������������
/�������
��
�%���%�������
���
������!����
�
����L��
����� 	
�� LL�
���
�
��
����������� ����	��������� ������������A����	 �
��A9
����
��	����� 	
A
������#�
��N�
8��
; ���������9��
�
*��
��	����
������	
�

- 176 -



- 177 -



- 178 -



- 179 -



- 180 -



1

Lesson Developer Check-list 

Please complete the questions on the back as well.

Lesson Title:______________________ Date:___________

Lesson Developer:__________________ Assessing Peer:____________________ 

Section 1: SLO:

___ Is the TL  age/level appropriate and relevant to the Ss?

___ SLO includes the language component and a measurable activity to assess Ss'  

success.

Section 2: Beginning (Encounter: first 10-20 min.)

___ Begins with a warm-up and/or initial assessment activity.

___ Rapport is established, motivation and interest is engaged

___ Activates Ss schema and/or elicits prior knowledge.

___ Target language (TL) is introduced early in the lesson.

___ Checks student understanding of TL through pictures, questions and other  

strategies.

Section 3: Practice Time (Internalize)

___ Includes several interesting and varied chances to practice the TL.

___ Includes some T-Ss interaction and some S-S interaction.

___ Students are supported in their practice (i.e. scaffolding, support language,  

chunking, and/or error-correction feedback is provided for all activities.) 

___ Materials engage Ss and help in Ss internalization

___ Includes assessment of students' learning of the TL often during the lesson.

___ Students' opinions are elicited

Section 4: Final Activity (Fluency)

___ Students are given a chance to prove their mastery of the TL.

___ Activity is meaningful and authentic.

___ Activity has students interacting with each other.

Section 5: Learning Styles

___ Lesson appeals to kinesthetic learners.

___ Lesson appeals to auditory learners.

___ Lesson appeals to tactile learners.

___ Lesson appeals to visual learners.

___ Lesson mixes some of the four skills: reading, writing, speaking, listening (circle  

which are used.)
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Section 6: General

___ Lesson accommodates a variety of strategies (rephrasing, body language,  

opportunities for peers learning, etc...)

___ Recommended classroom-talk is level-appropriate.

___ Instructions are easy to follow (should be short and accurate.) 

Section 7: Tomlinson’s Features of Good Materials

To what extent do the materials in this lesson provide for and/or take into consideration 

the following aspects (check all that apply): 

1. ___ Materials should achieve impact 

2. ___ Materials should help learners to feel at ease 

3. ___ Materials should help learners develop confidence 

4. ___ What is being taught should be perceived as relevant and useful 

5. ___ Materials should facilitate learner self-investment and discovery 

6. ___ Learners must be ready to acquire the points being taught 

7. ___ Materials should expose the learners to language in authentic use 

8. ___ Learner’s attention should be drawn to the linguistic features of the input
9. ___ Materials should provided opportunities to use the TL for communicative purposes 

10. ___ Materials should take into account that the positive effects of instruction are usually delayed 

11. ___ Materials should take into account that learners have different learning styles 

12. ___ Materials should take into account that learners differ in affective attitude 

13. ___ Materials should permit a silent period at the beginning of instruction 

14. ___ Materials should maximize learning potential 

15. ___ Materials should not rely too much on controlled practice 

16. ___ Materials should provide opportunities for outcome feedback  

1. Do you think the Ss will achieve the SLO? Why or why not?

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

2. What questions/concerns do you still have about the lesson and how it will be taught? 

Be specific.

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________
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Use this for notes: 
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